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Introduction

The following three teacher sessions are designed to equip all ECD teachers /facilitators with useful tools and techniques to effectively support ELM skills of young children in ECD programs. These sessions cover the five key EL skills and the five key EM skills, with plenty of hands on and practice activities:
1) Emergent Literacy
2) Emergent Math 
3) ELM in action 
Each session requires approximately 7 hours. The sessions can be implemented all at once or staggered over the period of a month or longer.  The best results usually happen when the three sessions are implemented as 3 day training, plus a one day refresher a few months later, These decisions take place during the ELM launch with SC TA staff.

Resources Included in this Training Package

Besides this Facilitator’s guide, the Early Literacy and Math Toolkit includes several resources to support participant learning and practice. In all, the resources include:

· Facilitator’s Guide 
· Training PowerPoint Slides
· Training Worksheets and Handouts
· Early Literacy and Early Math Activity Cards

This Facilitator’s Guide leads the trainer through each and every step of the training. It provides information about what materials are needed, what the learning objectives are, and how to achieve the learning objectives. 

Included in this package is also a series of Training PowerPoint Slides that will supplement and enhance the material that the facilitator will share orally during the training. Throughout the facilitator’s guide, there are notes that prompt the facilitator to show a particular slide. 

In addition, to further support participant learning, the training also includes several Training Worksheets and Handouts. These are composed of both reference handouts for the participants to read, and worksheets for the participants to complete based on their experiences and practice. After the training, the participants should keep all handouts and worksheets as a reference for them as they return to their classrooms. These additional resource materials should help prompt the participants to make changes to their practice based on what they learned in this training.

The next resource included in this training package are over 100 Early Literacy and Early Math Activity Cards. Each card includes one simple activity or game that focuses on developing at least one early literacy or early math skill. Each participant should receive their own set of Activity Cards that they can use as a quick reference in their classrooms. 

How to Prepare to Deliver this Training

This training is written in a manner that is intended to be easy to follow. However, the most successful trainer will have prepared extensively prior to each and every training. In order to be most prepared, we recommend following these steps:

One week or several days prior to the training:
1. Read through the entire training, taking notes on any areas that seem difficult or unclear.
2. Review your notes regarding difficult sections and resolve them through closer reading, independent research, or by contacting Save the Children staff.Case Study: Rwanda

During the Training of Trainers for this training package, the participants determined that this training would be best offered by co-facilitation teams of two people and that it should be offered over six days of 4-5 hours instead of three days of 8-9 hours each. They determined that the caregivers in their districts would not be able to commit to full days since they would have to travel to the training site and since they have other demands on their time. Instead, they would have more, shorter days to complete the training. 

Their proposed training schedule:

Day 1: Session 1: Steps 1-9
Day 2: Session 2: Steps 1-8
Day 3: Session 1: Steps 10-15
Day 4: Session 2: Steps 9-14
Day 5: Session 3: Steps 1-6
Day 6: Session 3: Steps 7-11



3. Gather all of the materials listed for each of the training days.
4. Try each of the games or activities that are suggested for the training, to ensure that you are expert in leading them.
5. Practice the delivery of all of the content, writing yourself a script, if necessary.
6. Decide the timing of the training. It is recommended that this training be offered over the course of three consecutive 8-hour days, but you may choose to alter this according to the needs, preferences, or schedules of your trainees.

The day prior to delivering the training:
1. Prior to each day’s training, read through the content for that day and compare it with your script.
2. Ensure that your script follows the schedule of the day and meets all of the learning objectives.
3. Double-check that you have all of the required materials, including an adequate number of copies of relevant handouts and worksheets.
4. Prepare any additional materials, like chart paper, that is indicated at the beginning of the training day.


General Facilitation Tips[footnoteRef:1] [1:  Adapted from AYD Facilitator BEST Practices: BEST Youth Development © 2010] 


Here are some helpful tips for skillful facilitation. These may help you if you are feeling nervous about a training session, or if you are experiencing a problem with one or more of the participants or your own facilitation skill.

Icebreakers, Openers, & Energizers

1. Have a repertoire of icebreakers, openers, and energizers memorized (or written on an index card) which you can use whenever a session slows down or participants look disengaged.
2. Be conscious of other people’s boundaries - different people will be comfortable with different levels of physical and emotional intimacy, discussion of professional and personal information, and public speaking.
3. Decide and let participants know the purpose of the icebreaker.
4. Make sure the activity is age and gender appropriate.
5. Be aware of the physical limitations of participants.
6. Keep it brief (less than 10 minutes).
7. Make sure the activity is appropriate for the amount of space that is available.
8. Set an example by participating enthusiastically. (Don’t ask participants to do things you’re not willing to do yourself.) 
9. Don’t use activities that are too clever or complicated - by the time everyone figures out the instructions and rules, the fun is probably over and it will have taken too long.
10. Be creative. An activity can be adapted in accordance with group size, session objectives or time constraints.

Time Management

1. Always build in a “time cushion” for unexpected delays such as starting late or the need to extend an explanation or debrief.
2. Set an example for your participants by getting there early and starting on time.
3. Have an assigned timekeeper and pre-arranged time signals with your co-facilitator.
4. Be sure to get the main content and points of the session out early so it will not be rushed if you get into a time shortage at the end.
5. Be flexible—make judgment calls as to when it is important to go off schedule in order to better explain an unclear concept or continue an important discussion – then adjust the schedule with input from participants.
6. Have a clock strategically placed on a table or wall so that you can keep track of the time without checking your watch while participants are speaking. 

Participant Support

1. Establish ground rules at the beginning—others can be added to throughout the training program.
2. Try to keep your own personal/religious beliefs out of the discussions.
3. Be open to new views and ideas—remember participants come with knowledge—use it!
4. Put really difficult questions or issues not directly related to the training in the “parking lot” for later discussion.
5. Not all comments need an answer - for some, just a “thank you” will do.
6. Open up tough questions to the group for discussion.  (i.e. “I can see how that would be a difficult situation to handle. Has anyone in the group ever been faced with this issue?”)
7. Know how to bring discussions back from topics not related to the training, e.g. state the question again if the discussion gets off topic.
8. If participants get into unending, back-and-forth debate, don’t try to settle it. Instead, say something like, “In this training (curriculum), we define it as…” or “The major researchers support…”
9. When there is no response from the participants: give them some time to process the information, then state the question in a different way, or make it a statement and ask for their thoughts.
10. When participants are angry or frustrated about their jobs or outside situations, you can:
a. Validate their feelings (i.e.  “That sounds really frustrating...”)
b. Admit you don’t have the solution to the problem
c. Ask the group for their ideas
d. Talk to group member(s) on breaks, etc. to “check in” on how they are feeling
e. If a participant is having a strong emotional response, is disgruntled, or seems withdrawn—use time during the break or at lunch to “check in” with her or him. 
f. Discuss with co-facilitator.
11. Use your active listening skills! 

Content Delivery

1. Open with a review of previous content.
2. Don’t rush the content – allow time for questions, let participants process the information.
3. Move around the room and vary your tone and volume.
4. Infuse your delivery with interactive activities and humor (where appropriate).
5. Accommodate different learning styles – deliver the content in many different ways.
6. Don’t take participants reactions to or questions about the content personally.
7. Divide tables and room to ensure diversity. Re-group participants several times during the training to promote networking among participants from different ECCD centers.
	

Handouts & Flipcharts

1. Be sure handouts are relevant to the material covered in that session.
2. Be sure handouts are easy to read – not blurry, not too much information.
3. Don’t dispense handouts while another facilitator is presenting, it distracts the participants.
4. Be sure handouts are numbered for easy reference during sessions.
5. Know what is in the handout and how it is organized.
6. Make a complete notebook or folder for participants so handouts will not need to be distributed at each session.
7. Prepare flipchart sheets with main points, agenda, concepts, small group questions, etc. ahead of time whenever possible.

Debriefing Strategies

1. Write up participant responses in print so everyone can read it easily.
2. Include participants in debrief, don’t just lecture. Ask for their ideas and opinions.
3. Always allot time to debrief, don’t just end an activity without debriefing it. Participants need closure and connection back to session content or prior sessions
4. Review and clarify main concepts – have main points written up ahead of time.
5. Ask questions of the participants to be sure the main concepts were understood.
6. Prepare a debrief tool, so that all role plays & small group presentations are debriefed consistently.
7. Avoid asking “why” or “how” questions in your debrief.  They are unclear and can get participants off-track - opening the session back up, as opposed, to closing it out. Instead, use “what”, “when” or “where” questions which are clearer and ask for concise information.  Avoid asking “closed” questions which only allow for “yes/no” responses.
8. Thank participants for sharing and repeat/explain what participants say to confirm understanding.
9. Use a variety of debriefing techniques such as:
a. Have participants pair off and discuss main points.
b. Ask, “What worked?  What didn’t work?”
c. Ask, “What did we just do?
d. Ask participants to reflect on one idea that resonated with them.
e. Ask participants what aspect in the session do they believe will impact their work with young children. – “What aspect of the session do you believe will help your work with young children?”
f. Ask participants what about the session affirms their own classroom experiences.
g. Have participants use index cards for their questions or comments. Collect the cards and share.

A Note on Contextualization

This training has been created so that it may be used in many different countries. However, before doing so the toolkit needs to be adapted to both the country program and the context. This adaptation has two aims:

1) First, is to ensure that basic skills brought into the first session fit the national curriculum and the Country Office system of ECD teacher trainings.

2) Second, is to ensure that all content is appropriate to your country and culture. If this training is to be effective, the sessions must be adapted to fit the local context. 
Case Study: Contextualizing for Rwanda

In June 2013, 6 members of the SC Rwanda staff were trained on this resource by an international consultant familiar with the ELM Toolkit. In order to prepare for the delivery the training, two members of the local (Rwanda) staff read through all of the training resources and made suggestions and comments regarding the suitability of activities, terminology, background knowledge of the participants and more. For example:

· They noted that cultural sensitivities made one of the activities used to demonstrate math concepts was unsuitable (EM 36: Who is Taller? Who is Shorter?)
Action taken: That activity was replaced with another from the activity cards.
· They suggested that “early reading” might be a better term than “early literacy” since it would be more accessible and less confusing for the participants who did not have a background in early childhood development.
Action taken: “Early literacy” was kept since it is a key term both for this resource and also as a term within the field of early childhood development.
· They suggested using British spelling conventions instead of American (“organise” vs. “organize,” for example). 
Action taken: A simple spell-check of the training guide replaced all of the American spellings with British spelling. While this was done in the Rwanda case, the team concluded that this level of editing is not necessary in the future.
· They reviewed all of the activity cards—not just those specifically referenced in the training guide—for feasibility, cultural appropriateness, and clarity. Many of the activities relating to Understanding Words and Sounds (phonemic and phonological awareness) were flagged as potentially challenging in Kinyarwanda (KR) since rhyming is not common in KR and words tend to start with only a few letters. 
· The activity cards were translated into the local language (Kinyarwanda).
· They suggested that the concept of learning areas or corners in ECD classrooms was not prevalent or well-established in Rwanda, and that the brief section in the trainer’s guide on this topic would not be sufficient for the ECD caregivers to make changes to the practice.
Action taken: Further focused training on ECD corners was incorporated into the TOT to ensure that teachers received additional background information and instruction in this area.
· They gave the international consultant who was to deliver the TOT on these resources information regarding the backgrounds and training experiences of the trainees. 
Action taken: The trainer made slight adjustments to the amount of time needed to cover certain concepts in order to best utilize the training week and minimize redundancies in cases where the trainees were likely to have strong background knowledge in a particular concept or activity.






Session 1 Introduction to Early Literacy

Introduction:
This is the first day of a three-day training program on Early Literacy and Math (ELM) from Save the Children. This day-long training for teachers provides an orientation to the early literacy skill areas and skills, and provides instruction on promoting the development of the skills in the context of early childhood programs. 

Learning Objectives:
By the end of this session, participants will:
1. Increase their understanding of early literacy and its place in early childhood development and its place as a foundation for future learning.
2. Improve their ability to use some specific aspects of the ELM in their classrooms.
3. Be more skilled at talking with children to build relationships, vocabulary, and concepts.
4. Improve their dialogic/interactive reading skills.
5. Be more skilled at using selected early literacy activities.
6. Increase their confidence and motivation as ECD teachers.

	Materials needed
	Handouts needed
	Time needed
	Classroom setup?

	· List of participants
· Chart paper with agenda (or write on board)
· Chalk (with blackboard eraser) or colored markers
· Tape
· Easel
· Laptop (if possible, if not, prepare PowerPoint slides on chart paper)
· Projector (same as above)
· Pencils, paper
· Nametags (for both trainer and teacher participants)    
· EL Skill Areas Posters (1 for each Knowledge Area)            
· Storybook – copies of books for step 9
· Paper
· Drawing materials (crayons, markers, or colored pencils)     
· Five Early Literacy Skills HAND Chart (see instructions below)   
· Letter, Number, and Shape Cards
	· EL Activity Cards
· Early Literacy Skill Areas
· EL Activity Card Generator 
· Tips for Interactive Reading with Young Children
· Selecting Appropriate Stories for Young Children
· Interactive Reading Brainstorming Guide

	30 minutes setup +
8 hours, 40 minutes (including lunch)

	Trainer’s choice (see sample in introduction)





Overview of the Session

	Session Time (Total)
	Step  #
	Activity Name
	Activity Description
	Activity time (mins)

	8 hr 40 min + 30 min setup
	0
	Trainer Preparation & Welcome
	Trainer welcomes participants as they arrive; Sets up materials
	30

	
	1
	Introduction to the Day
	Introductions; Modeling roll-call; Establishing Letter of the Day
	30

	
	2
	Discussion & Introduction to the Early Literacy Skill Areas
	Brief discussion about what children need to know for school; Mini-lecture on early literacy 
	20

	
	3
	Fun Activities vs. Boring Activities
	Two activities (one boring, one fun); Introduction to joy as a motivator and play as learning tool
	15

	
	4
	Activities Practice
	Learn about the skill areas by doing EL activities
	60

	
	5
	Activities Discussion
	Discuss each of the activities—what was learned and how the children will like it
	30

	
	6
	Lesson on Early Literacy Skill Areas	
	Mini-lecture on early literacy skill areas
	40

	
	
	LUNCH
	
	60

	
	7
	Story Energizer
	One participant tells the rest a story
	5

	
	8
	Early Literacy Activity Cards Introduction
	Participants are introduced to the 50+ literacy cards
	10

	
	9
	Participant Activities for the Skill Areas
	Participants create their own activity to support learning in the early literacy skill areas
	60

	
	10
	Early Literacy Skill Areas Sorting
	Participants sort the range of skills into skill areas
	20

	
	11
	Interactive Reading Demonstration
	Facilitator reads to the group using interactive reading techniques
	30

	
	12
	Interactive Reading Discussion & Debrief
	Discussion; Q&A regarding interactive reading practices
	30

	
	13
	Interactive Reading Brainstorm
	Participants brainstorm how to read a book using interactive principles
	30

	
	14
	Interactive Reading Practice
	Participants read to one another using interactive reading principles
	60

	
	15
	Interactive Reading Wrap-Up
	A short discussion regarding interactive reading and how it is useful
	20

	
	16
	Closing
	Review of learning objectives; Opportunity to discuss challenges; closing and thank you to participants
	20



What to do:

Step 0: Trainer Preparation and Welcome							30 minutes

Prior to the official start to the day’s training, prepare the meeting room by:

· Making sure that you have all of the required materials listed above
· Putting any charts or posters needed on the wall, including blank chart paper
· Preparing any blackboards by erasing old content or adding new content
· Setting up a laptop and projector, including by loading a PowerPoint presentation
· Setting up and testing the microphone/speakers (if using them)
· Writing the learning objectives on a piece of chart paper or blackboard and displaying them 
· Writing the agenda on a piece of chart paper or blackboard and displaying it
· Making yourself a nametag
· Setting out nametags for the training participants (the teachers) to use
· Setting out water and snacks for the participants
· Hang the Early Literacy Knowledge Area posters on the wall around the room
· Prepare one sheet of chart paper or one section of the board for the “Letter of the Day” list
· Set up four EL Activities from the EL Activity Cards around the room. Make sure that each activity has clear instructions and all of the materials necessary to complete it
· Set up a snack in one corner of the room (or arrange to have it delivered prior to Step 4)
· Make a “Five Early Literacy Skills” HAND chart by writing “Five Early Literacy Skills” on the top of a sheet of chart paper and drawing a large outline of a hand underneath, like this:

	Five Early Literacy Skills

	




As teachers begin to arrive:

· Warmly greet them by name
· Introduce yourself by telling them your name.
· Ask informally about how things are going.
· Invite them to make themselves comfortable. 
· Try to get participants to chat to each other if some are shy.

Step 1: Introduction to the Day									30 minutes
In this step, you welcome the participants, tell them about what they should expect from the day, and give them an opportunity to get to know one another.

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Welcome to the first day of the Early Literacy and Math training!  It’s wonderful to see everyone here. My name is [insert name] and I am [insert a few words about the trainer—background, experience, etc.]. We have a very full day planned, as you can see from the agenda.  This will be very practical and hands-on training.  It will help you give your children the very best experiences in your class. Today we are focusing on Early Literacy. 

Before we go over the agenda for the day and the learning objectives, let’s learn about one another. We are going to do an activity were we draw portraits of one another. To begin, find a partner—ideally someone that you don’t already know.”

Give the participants a few minutes to find a partner and to get settled and in the meantime hand out sheets of blank paper and drawing materials (crayons, markers, or colored pencils). Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Great! Now you are going to draw a portrait of your partner. While you are doing so, you are going to ask them these questions:

1. What is your favorite food?
2. If you could visit any place in the world, where would it be?
3. Do you have a nickname? If so, what is it?

You can write these questions on the board or on a sheet of chart paper if necessary. Give the participants 5-10 minutes to complete their drawings and interview, then say:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Now you are going to introduce one another. You will share the picture of your partner and the information you learned about them through your interview.”

Go around the room letting the participants introduce their partners.

Next:
· Go over the agenda (insert slide number 2)
· Go over the learning objectives  (insert slide number 3)

[image: ]             [image: ]
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]

“Before we begin, let’s see if everybody is here. When I call your name, say “Present.” As I say your name, I will also say the name of an animal that begins with the same letter as your name.”

Call each person’s name and an animal that starts with the same letter. For example, you may say “Ahmed the antelope” or “Zahir the zebra.” Make sure that the animal names are not unflattering! If this is difficult, then you can simply use an adjective that starts with the same letter as the person’s name (rather than an animal). Then tell the group:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Now I want to introduce to you our letter of the day. You might be wondering what that is—I’ll show you how it works! Today, let’s have our letter of the day be the first letter in the word “literacy”. Can someone tell me what the first sound of the word “literacy” is? [Allow someone to respond. They may say that it is the sound “luh” for example]. Great! Now can someone tell me what letter that is? [Allow someone to respond. They may say that it is the letter “L” for example].  Great again! So, our letter of the day today is “L.” Throughout the day we are going to think of words that start with the letter “L,” and we will keep adding them to the board/chart paper. [Use the piece of chart paper that you prepared for this purpose.]  Let’s start the word “Literacy” and put it on the paper.  I will underline where we hear the sound. Let’s see if we can think of any other words that start with the letter L. Let’s look around us first and see if you see anything that starts with this letter. 

Allow time for the group to come up with a few words and record on the sheet.

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Great! We will keep adding more words to this list. Letter of the day is a fun thing that you can do to help the children in your classroom learn about letters and sounds. Here we are going to use the “letter of the day” to practice this activity but in your classrooms you might find it easier to have a “letter of the week” instead and spend a whole week on one letter, children need more than one day to learn each letter so keep adding words that begin with that letter and revisit at the end of the week.”

Throughout the day, add to words to this list. Remind the participants to tell you when they hear the letter of the day or see it in the training materials.

Step 2: Discussion and Introduction to the Early Literacy Skill Areas			20 minutes
In this step, you will introduce the participants to the overall concepts of early literacy and math and how they are important for children’s later learning in school. 

Start off by saying:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“One of the most important things you can do as a teacher is to build a strong foundation for your children’s language and early literacy development.  Children who have this foundation will do better in school—not just in learning to read, but in other skills as well. Let’s start by doing a simple group brainstorm. I will ask a question and I want you to tell me what comes to your mind first – no need to think very hard. Here is the question: When I say the word “literacy” or “reading” [depending on how it translates to local language] what kind of things come to your mind? I will start, when I hear literacy I think of reading. Who wants to add to the list?”

Get a few responses and write on the board the different words. 
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Great! Now our minds are warmed up to think about reading and literacy. Now here is the second question: What kinds of things do young children need to learn and practice in preschool so they can become successful readers in primary school?”

The teachers may suggest things like:

· They need to know the alphabet.
· They need to learn many words
· They need to learn how to sit still.
· They need to know how to be quiet.

If someone suggests that they need to learn how to read, tell them that learning to read is the most important thing that children do in the first years of primary school. In pre-primary school of preschool, however, children need to learn all sorts of things about words, sounds, and letters so that they will be ready to learn to read when they start primary school. In fact, that is what this training day is about: the skills and knowledge children need about words, sounds, and letters that will help them to learn to read later in school!

Write down their answers on the board or on a piece of chart paper. Once they have contributed all of the skills and experiences that they can think of, highlight (by circling, pointing to, or in some other ways) those skills or experiences that this training is focused on. If teachers didn’t mention many of these you can say “These are excellent ideas. I have some more ideas to add” and give more specific ideas. For example:

· Children need to experience learning through play.
· Children need to be read to.
· Children need to have experience with books.
· Children need to know the alphabet.
· Children need to learn about sounds through songs.
· Children need to have experience seeing print.
· Children need to experience talking about a variety of subjects.

Then ask the third question:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
 “How can we as teachers support young children to develop these skills? These can be things you are already doing or ideas you have” 


They will suggest things like:

· We can read books to them.
· We can give them books.
· We can practice reading with them.
· We can teach them alphabet.

Write these suggestions on the board or a sheet of chart paper. If some participants are not responding, call on them to suggest something. The goal is to get everyone to contribute.

Then say:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“You are already doing a lot with your children. But children need even more!  Together we will find more ways to make your classroom a place that supports children’s early literacy development at every time of day.”  


Next, show the “Early Literacy” slide number 4:

[image: ]

Point out that early literacy plays and important role in providing the foundation upon which literacy is built. Then ask:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“What do you think will happen if children enter primary school without this strong foundation?”


Allow the participants to suggest some answers. They may say that children will not learn to read or will have difficulty in learning to read. Then say:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“That is exactly right: when children enter primary school without this strong foundation, they are at risk of not learning to read properly. It is for this reason that we are offering this training: to give you, as teachers, lots of ideas for how to make sure that young children have this foundation.”

Step 3: Fun Activities vs. Boring Activities								15 minutes
The purpose of this step is to help the participants understand how children learn best though fun and interesting activities that are appropriate for their age.
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png] 
“Now we are going to be learning about early literacy through some activities. You will all be pretending to be young children, and I will pretend to be the teacher. In both activities we are going to be learning the alphabet. First, repeat after me.”

You (the trainer) will lead them in two activities. Do not tell the group, but one activity will be fun, and one will be less fun. The goal of this is to emphasize how important learning through play is, and how joy can be a powerful motivator for young children.

Say the alphabet, letter by letter, with the “children” (the participants) repeating each letter after you. Do this twice. 

Next, tell the group that that you will be leading them in another activity that will help them to learn the alphabet. The game is called “Alphabet Sauce” and it is included in the Literacy Cards. Here is how to play it:

	[image: MC900215789[1]]



EL 21 - Easy

Alphabet Sauce

	
Description: Children will practice recognizing letters and thinking of words that begin with that letter. 


	Materials
	Alphabet cards, bowl, paper, drawing materials (colored pencils, crayons, or markers)

	Primary Skill
	ABC Alphabet Knowledge

	Secondary Skills
	 Talking and Listening,  Understanding Print, Understanding Words & Sounds

	Instructions

	1. Say “Look!  I have a bowl of sauce.  How many of you eat sauce? It is an alphabet sauce.  Let me stir up my sauce.  Now I will close my eyes and pick out a letter.”  Pretend to be stirring sauce. Taste the sauce. Pretend to add ingredients.  Then hold up the letter card. 
2. Ask the children what letter is on the card. Call on children so that the same children do not always answer.  
3. Then say “Who can think of a word that begins with this letter?”  
4. The children call out words that they think begin with the same letter. The teacher can write these on the board, pointing to the letters as he/she writes. If the children are finding this difficult, help them by giving some examples.
5. Then say “Now you can draw a picture of something that begins with this letter.”  
6. Give the children some time, and they can show their pictures to their friends.
7. Continue with picking out other letters that are in the bowl.  

	Extensions and Variations
	· Ask the children to look around the classroom and see if they see anything that begins with the letter the teacher has picked.  
· Make this “Word Sauce” later in the year as the children begin to recognise words. You can also use the names of the children in the classroom.


After completing the second, “fun,” activity, hold a short debrief where you ask:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
· “Which activity did you like more?
·  Which do you think the children would like more?
· Are both activities effective at teaching the alphabet? Is one more effective? Why?”

The point of this exercise is to help the teachers understand that activities should be fun. Explain to them:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“As you can see, joy is a powerful motivator. The more children experience joy in school settings, the more they will learn. Young children’s bodies and minds are designed to learn through play and interaction, so activities that use play and fun to teach are best suited to the way that young children learn. What this training will do is help you think of new and fun ways you can teach your children so that they will learn better, and remember more.”

Take a moment and add words from this activity to the “Letter of the Day” list.

Step 4: Activities Practice										60 minutes
In this step, the participants will learn more about early literacy by trying out some games and activities that are focused on early literacy skill development. We have suggested activities, although you can use others if you choose.

Break the participants into six groups and explain:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png] “Now you will get a chance to try a few literacy activities. Around the room are four activities. Each one is focused on one EL Knowledge Area. You and your group will go one of the activities, try it out for 10 minutes, and then when I tell you to, you will move to the next activity around the room. There are five groups, so one group will be having a short break with a snack during each rotation.” 

Divide the participants into five groups of no more than five people (ideally 4-5 people). You can do this by handing out letter cards with letters A through E and ask them to get into groups according to the letter they were given. For example, everyone with an “A” card (4-5 people) should form one group. Everyone with a “B” card should form one group, etc. Once they are in groups, give them 8-10 minutes to learn the activity and try it out. 

You can use any activities included in the EL Activity Cards. However, we suggest these:

· EL 6: Catch and Talk
· EL 11: Making Stories 1
· EL 20: Alphabet Memory Game
· EL 41: Making a Letter Book

These activities are included here, as well as on a handout for the participants. They are also included in the EL Activity Cards.

First, walk around the room and make sure that to explain each activity so that everyone understands. Give each participant a handout with the instructions for the activities. Make sure that each corner has the instructions clearly displayed and all of the necessary materials. Then send a group to each area to try out the game. As they are trying out the games, walk around the room and answer any questions they may have. Use a timer to keep track of how much time the groups are in each station. After 8-10 minutes (15 minutes max), have the groups rotate to the next station. Reminder: one group will always be having snack while the others practice activities.   


1
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EL PRACTICE 1

[image: MC900440554[1]]Catch and Talk 

	
Description: Participants throw or roll a ball while naming words in a category.

	Materials
	Ball(s)

	Primary Skill
	 Talking and Listening

	Secondary Skills
	Hand-eye coordination

	Directions

	1. Participants form small groups (5-6 people) and form a circle.
2. One participant gets to choose a category, such a fruits, animals, part of the body, colors, or something else and announces the category to the rest of the group.
3. Then, that participant rolls One participant throws (if they are standing) or rolls (if they are sitting) a ball to another participant.
4. The participant that receives the ball must say a word that falls within the category (for example, if the category is fruit, the participant could say “banana!”). 
5. Then, that participant throws or rolls the ball to another participant, who also must say a word in the category.
6. The group continues doing this until one participant cannot think of another word in that category. Words cannot be repeated.

	Extensions and Variations
	· Write the words on the board as the children say them.  Read them back after the game, pointing at the letters and saying the word slowly.  Have children help if they recognize a familiar word.  
· Use this activity to emphasize the alphabet. Make the category “words that start with [a letter of the alphabet]” for example. 
· After finishing the game, ask the class what words they remember their friends saying. 





	[image: MC900089026[1]]


EL PRACTICE 2

Making Stories Together

	
Description: The participants make up their own story.


	Materials
	Chart paper and marker or paper and pencil/pen

	Primary Skill
	 Talking and Listening

	Secondary Skills
	 Understanding Print (using an extension)

	Directions

	1. Participants sit in a circle and write a story together.
2. First, one participant begins the story. He or she may say something like “Once upon a time there was a brown bear living in the forest and his name was [insert a name].”  Another example: “There once was a little boy and a little girl who lived in a nice village by a river.”
3. Participants write down the first part of the story.
4. Then the next participant continues the story and they write that part down.
5. Keep going until every participant has been able to contribute to the story, making sure to write it all down.
6. If the story doesn’t have a conclusion, decide as a group how it will end.
7. Write down the ending.

	Extensions and Variations
	· Later in the year, ask a child in the class to begin this story.    
· Later in the year, write down the sentences in the story as you and the children say them.  Use chart paper and point to and say each word slowly (in that case, keep the story short).  Reread the story with the children the next day, identifying familiar words.  
· Ask the children draw pictures to illustrate the story.





	



EL PRACTICE 3

Alphabet Memory Game

	
Description: Participants will try to match letters.


	Materials
	Alphabet cards

	Primary Skill
	ABC Alphabet Knowledge

	Secondary Skills
	Memory

	Directions

	1. Participants take alphabet cards and arrange them in rows facedown on the floor or on a table.
2. Participants take turns flipping over two cards. If they match (the same letter is on both cards), they get to keep them.
3. The participant with the most cards once they have all been turned over “wins.”

	Extensions and Variations
	· Ask the children to say the name of the letter when they turn up a matching pair.
· Ask the children to say the sound(s) of the letter when they turn up a matching pair.
· Ask the children to name a word with that letter when they turn up a matching pair.  





	


EL PRACTICE 4
Making a Letter Book

	Description: Participants will work together to make a class book that they can “read” later. 

	Materials
	Paper, drawing materials (colored pencils, crayons, or markers), name cards, tape (or staples or some other way to fasten the pages together), chalkboard, chalk

	Primary Skill
	 Knowing about Books 

	Secondary Skills
	ABC Alphabet Knowledge,  Understanding Print, Understanding Words & Sounds

	Directions

	1. Participants choose one letter (or if a target letter has already been introduced, they can use that one) and make a letter book for it.
2. Each participant gets on sheet of paper. 
3. On the sheet of paper, they should draw a picture of something starting with the target letter (for example, if the target letter is “L” they could draw a lamp, a leaf, a lizard, or a leopard). 
4. Underneath the drawing, they should write the name of the object they drew (they could also write “[Target Letter] is for [object]” – for example, “L is for lizard”).
5. Once all of the drawings are complete, the participants put them together to form a book.
6. One of the participants can then read the book to the rest of the group.

	Extensions and Variations
	· When children have learned some letters and words, they can try to write the name of the object.
· Small groups of children can also make a book together.  Give suggestions about what their book may be about.  Then they can share their book with their classmates.  
· Make a book for each letter of the alphabet, and a book for the entire alphabet.




After all of the groups have had a chance to try each of the activities, gather the pages from the “Making a Letter Book” activity corner and quickly make a cover then show the group how to put the pages together to make a book.  Then add the words they came up with to the Letter of the Day/Week chart.

Step 5: Activities Discussion										30 minutes
We suggest these questions to debrief after the activities practice. These questions are designed to help the participants to think about what children are learning when they play the games and what barriers, if any, exist that would prevent the games from being used in their classrooms. 

After all of the groups have tried the activities and had a chance to take a snack break, hold a brief question and answer session (10-15 minutes) that includes:

· How many of you had fun playing these games?

Then, mention the first activity, Catch and Talk:

· Do you think that the children you work with will enjoy this activity? Why or why not?
· How many of you use this game in your classrooms now?
· Do you see any problems with using this activity in your classrooms? Why or why not?
· What skills do you think we learned through this activity?

The participants may say that this game helps them to:

· Practice using new words
· Learn new words from other children in the class
· Practice hand-eye coordination (by throwing and catching the ball)

Then, mention the second activity, Making Stories Together:

· Do you think that the children you work with will enjoy this activity? Why or why not?
· How many of you use this game in your classrooms now?
· Do you see any problems with using this activity in your classrooms? Why or why not?
· What skills do you think we learned through this activity?

The participants may say that this game helps them to:

· Practice using new words
· Learn new words from other children in the class and from the teacher
· Learn about stories and storytelling

Make sure to save these stories, since they will be used on Day 3.

Then, mention the third activity, Alphabet Memory Game:

· Do you think that the children you work with will enjoy this activity? Why or why not?
· How many of you use this game in your classrooms now?
· Do you see any problems with using this activity in your classrooms? Why or why not?
· What skills do you think we learned through this activity?

The participants may say that this game helps them to:

· Learn new letters
· Recognize letters they already know
· Match two things that are the same
· Practice using their memories

Then, mention the last activity, Making a Letter Book:

· Do you think that the children you work with will enjoy this activity? Why or why not?
· How many of you use this game in your classrooms now?
· Do you see any problems with using this activity in your classrooms? Why or why not?
· What skills do you think we learned through this activity?

The participants may say that this game helps them to:

· Practice writing a letter
· Think about words that start with a letter
· Draw pictures
· Recognize things that start with the same letter or letter sound
· Learn about books

Make sure to highlight the knowledge area and associated skill that each activity is developing:

1.  Talking and Listening
2. Understanding Print
3. Knowing about Books
4. Alphabet Knowledge
5. Understanding about Words and Sounds

Then say:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
Let’s end by reading the “Letter Book” we made. You can make similar books for every letter you teach your children and put these books in the book corner in your classroom. The children will love looking at these books and reminding themselves of different things that start with the same letter. Let’s also add the words we came up with to our Letter of the Week list that we started this morning.” 

Step 6: Lesson on Early Literacy Skill Areas							40 minutes
In this step, the participants learn about the five components of early literacy, which we call Skill Areas. We have suggested text for how to introduce this content; however, as you become familiar with the material, you may choose to use your own words to teach them about the skill areas.

Hand out the Early Literacy Skill Areas handout and say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“You mentioned many of the skills that encompass early literacy in the previous exercise. We also played many games that showed us how we can teach these skills. Now we are going to explain the skill areas and give them some structure and detail. 

 As I said before, today we are focusing on early literacy skills, which involve learning how to talk and gaining skills that will help young children to learn to read. We know that even before they can read, children must develop certain skills that will help them become successful readers in primary school. “Emergent Literacy” or “Early Literacy” are terms that describe those skills. Look at the handout, which lists the five key literacy skill areas that children need to have [Show the correct PowerPoint slides, shown below]:

	Talking and Listening
[SHOW PPT SLIDE NUMBER 5]
	[image: ]

	Understanding Print
[SHOW PPT SLIDE NUMBER 7]
	[image: ]

	Knowing what Books are
[SHOW PPT SLIDE NUMBER 9]
	[image: ]

	Knowing About the Alphabet
[SHOW PPT SLIDE NUMBER 11]
	[image: ]

	Understanding About Words and Sounds
[SHOW PPT SLIDE NUMBER 13]
	[image: ] 



[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“It will help you remember these if we put a symbol next to each knowledge area [point them out on the appropriate slides].“

  		for Talking & Listening 
	
		for Understanding Print

    	for Knowing about Books

ABC  	for Alphabet Knowledge

    	for Understanding about Sounds and Words
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
These symbols remind you of what the five skill areas are.  Now we will talk in greater detail about each of the skill areas.

Turn to the “Five Early Literacy Skills” HAND chart that you made in preparation of the session. Hang it on the wall somewhere where the whole group can see. Then turn to the Talking & Listening PowerPoint Slide [slide number 5]:

[image: ]
Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Talking and listening are VERY important, and include many different skills and knowledge that young children develop.  Some of these are vocabulary—the words a child knows—how clearly and correctly a child speaks, and how well a child understands what is said. In other words, [point to the PPT slide and read] Talking & Listening involves a child’s ability to understand and use language through listening, speaking, and acquiring new vocabulary. Some of the associated skills include:

· Understanding stories
· Knowing words
· Responding when spoken to
· Following instructions
· Telling stories

Talking & Listening is one of the five key skill areas—or fingers—of early literacy.”

Write on one of the fingers on the “Five Early Literacy Skills” HAND chart: Talking & Listening and show the next slide (slide number six):

[image: ]

Now ask the group some questions:

· “Do some of the children in your class use more words, or speak more clearly, than other children? [Can get examples or participants can just nod or indicate “yes”]  
· Why do you think that is? [Encourage a few ideas]  
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
Yes, those can be some reasons.  Children’s experiences make a big difference.  For example, when young children hear many words from parents or teachers like you—including unusual words—they often become better readers when they get older.   It is very important for their language and literacy development.  

If the teachers have children whose mother tongue is different from the language they use in their program, mention that it is important whenever possible to talk to the children in their mother tongue when they are young.  This actually helps them learn another language later on.  

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]Now please turn to a partner and think of an example of how you give your children opportunities to develop their “Talking and Listening” skills.  [Give them a few minutes to talk to their partners. You do not need to have the participants share their examples with the whole group] Always keep thinking about how you can talk more with children, not just as a whole group but as individuals: such during play time or when children are arriving in the morning.”

Hold up a storybook open to a page that has both a picture and words. Point to the words.

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]What are those strange marks?  [Wait for a response.] We are adults who can read, so we know that the marks are letters and words, but young children may have no idea that they are anything but strange marks on a piece of paper.  Children begin to learn that those marks are “print,” and that the letters and words mean something.  “

Turn to the Understanding Print PowerPoint Slide [slide number 7]:

[image: ]
Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“So, understanding print [point to the slide] involves a child’s understanding and knowledge of the functions of printed symbols, such as letters, words, and pictures and of printed text and how they relate to meaning. Skills related to this early literacy area include knowing the difference between pictures and text, knowing where words end and begin, and the ability to at least “pretend” write. 

Understanding Print is one of the five skill areas—or fingers—of early literacy.”

Write on one of the fingers on the “Five Early Literacy Skills” HAND chart: Understanding Print and show the slide number 8:

[image: ]

Now hold a short discussion with the participants:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Let’s look at text from a child’s point of view. For example, that one mark is the letter “D” and it sounds like “duh” [or use any letter on the page]. Children start to understand that when a bunch of the strange marks are put together, they usually make a word.  And the word has a meaning.  That bunch of strange marks, those letters together, sounds like “cat” [or use any word on the page].  That word means the animal that is a cat [you can change the example to go with the picture on the page].  Most children the age of those in your class don’t know how to read yet, but some of them do understand that printed words on a page mean something.  Do some of your children seem to know that?  [Ask for examples or they can just indicate yes or no]  

It’s important for children to see printed materials all around them.  What is an example of printed material/text in your classroom—not just books: what else? [Ask for a few examples; you can suggest some to get them started, such as the list with the children’s names, or an alphabet poster, or the sign outside the school building].“

Pick up the book again, but this time hold it upside-down then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Can someone read what’s on the page? [The respondents may have difficulty.] Why was that hard? We adults know how a book is to be read because we are familiar with books. Do you think the children in your class have books at home? [Get quick responses]  Many children in [country name] do not, and perhaps you did not have books at home when you growing up.  Before children get to primary school, where they are supposed to read from books, they need to become familiar with what books are and how to use them. Knowing what a book is and how it is read sets up the understanding all other types of books later on, such as how to use a textbook, what as story is, and what sorts information you can find in books and where in the book you can find it.”

Point to the Knowing about Books PowerPoint slide [slide number 9]:

[image: ]

Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“So, Knowing about Books is about [point to the slide] children understanding what a book is, how they are used, and how they are read. Children with book knowledge know how to open a book properly, they know where text starts and ends on a page, and they can make up their own stories based on the pictures in a book. You can help them learn that books are written by people (“authors”) and the pictures are drawn by people (“illustrators”).  You can help children get this “book knowledge” during story reading time and also in the Book Corner.  At the same time you can also demonstrate how to hold books, where to start reading, and how to turn the pages.  You can help children feel comfortable with and enjoy books, which will be part of their lives for a long time. This is one of the other “fingers” on the hand of early literacy.”

Write “Knowing about Books” on the “Early Literacy Skills” HAND chart on the third finger and show slide number 10:

[image: ]

Then turn to the Alphabet Knowledge PowerPoint Slide [slide number 11]:

[image: ]

Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Alphabet Knowledge is also critically important to a child’s later reading success. [Point to the slide and read] Alphabet Knowledge means a child is able to identify the names and shapes of letters in the alphabet. A child who knows about the alphabet can point to the right letter when asked, can name at least some letters when asked, and can tell the difference between different letters and uppercase and lowercase letters [include this if it is appropriate to the writing system context]. Alphabet Knowledge is the second finger needed in early literacy skills.”

Then write “Alphabet Knowledge” on the fourth finger of the HAND chart and show slide number 12:

[image: ]

Then ask: 

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Do the children in your class know the alphabet yet? [Get a few responses]  A few children probably know almost all their letters by now, most know some letters, and a few children probably still do not understand much about the alphabet yet.  Children who know the alphabet when they start school are usually better readers later on—and teachers can help.  It takes time and a lot of experience for children to learn their letters—that means to know the names of the letters and also to recognize letters when they see them in a book or on a chart.  What are some examples of how you are helping children know about the alphabet?  [Examples? Encourage examples not just from alphabet “lessons”—do the teachers point out letters or ask about letters at other times?]”


Then show the “Understanding About Words and Sounds” PowerPoint slide [slide number 13]. 

[image: ]

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“The final early literacy skill is understanding about words and sounds and their connections to one another. [Point to slide] This skill area is about a child’s ability to identify and manipulate sounds, and their understanding that sounds (and letters) are combined to make words. Children who understand words and sounds know the sounds of the letters, they can rhyme and identify rhymes when they hear them, they can alliterate and identify when two words start with the same sound, and they can recognize other kinds of common sounds in words. You can help to develop this skills area by teaching them about the alphabet, singing songs together, and playing games that involve recognizing sounds.”

Write “Understanding about Words and Sounds” on the fifth finger of the “Early Literacy Skills” HAND chart and show slide number 14:

[image: ]

Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“This is the final early literacy skill needed for children to develop literacy later on. Do you play any of these sorts of games? [See if there are any responses.] Do any of you sing songs with your children? [Some teachers may raise their hands.] Do you teach them about the letters of the alphabet and the sounds they make? [Some teachers may raise their hands.] These sorts of games and activities help to developing an understanding of words and sounds. We are going to give you many other ideas for things you can do with your children to help teach this important skill.”

Show the “Pillars of Literacy” PowerPoint slide again [slide number 4]
[image: ]

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Your children need all five of these emergent literacy skill areas—the hand—children can grab hold of reading with their minds. Another way to think about this is that these early literacy skills are the base of pillar of literacy. Without a strong foundation, the pillar cannot stand. Children need these skills in order to be ready to be successful readers in primary school.  So we need to give them opportunities to practice these skills all day, not just in one scheduled literacy activity.”

Then show the PowerPoint slide on the areas of Early Childhood Development [insert slide number 15]

[image: ]
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“In a similar way that these five skill areas contribute to overall early literacy development, language and communication—the area that literacy falls under—is just one aspect of young children’s development. As you know, young children are constantly learning, growing, and developing. Their bodies are growing—that’s their physical development, their brains are growing—that’s their cognitive development, their personalities and social skills are developing—that’s their socio-emotional development, and they are learning how to talk and gaining skills that will help them to learn to read—that’s their language development and communication skills development. All day today, we have been talking about how to promote development in this area.

Next you are going to have an opportunity to teach one another about how you as teachers can support the different skill areas.”  

Lunch													60 minutes
In order to make best use of all available time, we task the participants with creating a poster of a story that they know.

The participants have one hour to eat lunch. As they are eating, tell the participants:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“While you enjoy your lunch, I have a task for you. Please talk to one another about the stories and folktales that you know and could use in your classroom. These can be religious stories, cultural stories, stories that your grandmother used to tell you…anything! Try to make a list of the stories you know with those who are seated around you. These will be very useful for you in your classrooms too.”

Once they finish eating, invite the participants to write the names of their stories and folktales on chart paper on the wall. If they want, they can tell their stories to one another while you set things up for the afternoon session.

After you finish eating, prepare the classroom for the interactive reading demonstration that will take place immediately after lunch. Move all table and chairs to the side or along the walls to create an open, clear space. Make sure that there is enough room for all of the participants to sit on the floor. Place one chair (for you to sit in) at the front of the open space that you have just cleared.

Step 7: Story Energizer										5 minutes
The purpose of this step is give a volunteer the opportunity to share the story he or she came up with, thereby demonstrating to the group that they all already have useful knowledge that they can use to enhance the literacy environment of the children at their centers.

Before beginning the reading demonstration, help get the participants ready for the afternoon portion of the training by leading them in an energizer. Invite one participant to come up to the front and lead the group in a dramatic telling of a story or folktale that they remembered during lunch. Make sure that the words are written on piece of chart paper, then after everyone has heard the story (or as much as they hear in 5 minutes), write the title or the storyline on some paper and put it on the wall of the training room.

Step 8: Early Literacy Activity Cards Introduction						10 minutes
In this step, the participants are introduced to the Early Literacy Activity Cards. You may introduce the components in any manner you choose. Suggested text is below.

Hand out to each participant his or her own packet of Early Literacy Activity Cards then say:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Now that we’ve talked about all of the literacy skill areas, I want to show you all of the games that we have provided for you to try in your classrooms to develop skills in those areas. You each have over fifty different cards that have games and activities that will promote early literacy. Now let me walk you through a few of these cards.” 

Show the participants several cards. Make sure to point out:

· The level of the activity (easy vs. hard)
· The description
· The materials needed
· The skills developed (and the difference between primary and secondary)
· The steps
· The extensions and variations

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“You’ll see that there are several that have a primary focus on each knowledge area. You’ll also notice that many of these, while focused on one particular skill in a knowledge area, actually develop skills in several skill areas. That is because these skills and skill areas are so closely interrelated that doing something to help in one knowledge area often can help in another knowledge area. Now you are going to make your own activity card!” 

Step 9: Participant Activities for the Skill Areas						60 minutes
The participants demonstrate their understanding of the early literacy skill areas and of the importance of play for learning by creating their own early literacy activities.

Break the participants into five groups and give each participant a copy of the Early Literacy Activity Generator worksheet. To break the participants into groups, hand out an equal number of letter cards, number cards, and shape cards giving one to each person. Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Now that you have learned about the five skill areas of early literacy, you are going to work in small groups to develop your own activity or game that will develop that skill in young children. I’ve given you each a card. Everyone with a letter card between A and L will work on Talking & Listening. Everyone with a letter card between M and Z will work on Alphabet Knowledge. Everyone with a number card between 1 and 5 will work on Understanding Print. Everyone with a number card between 6 and 10 will work on Knowing about Books. Everyone with a shape card will work on Understanding about Words and Sounds. Now form your groups.

Once the groups are settled, say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“I have also given each of you the EL Activity Generator handout. This handout uses the same format (with some extra hints to help you fill it out) as the Activity Cards we are going to look at later use. Making your own activity card will help you to understand what they are and how to use them. So, each of you has your skill area assignment and your Activity Generator handout. Now it is up to you, as a group, to make up your very own activity that would help to develop skills in that knowledge area. You have 30 minutes to work on this.

While the groups are working, make sure to point out the EL Skill Areas posters that are hanging on the wall. They may want to use these for reference. In addition, check in with each group and answer any questions they may have. If they are stuck in coming up with an idea, give them some ideas about what they might be able to do. You can ask them:

· What kinds of materials do you have the classroom that could be used to develop skills in this knowledge area?
· How do you already use them for this purpose?
· Are there any other new ways that you could use these materials?
· Does the list of skills associated with this knowledge area give you any ideas?

After the groups have finished writing down their activities, bring the whole group back together and say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Way to go! You all created your own activities! I bet you have a deeper understanding of that knowledge area and its associated skills as a result of this. Now you are going to be given the chance to share your game or activity with all of the groups. If possible, we are going to play a shortened version [if necessary] of your game. We only have five minutes per game so we’d better be fast!”

Ask the each group, one at a time, to come to the front of the room. They should:

· Quickly walk the group through their activity card: share the description, primary and secondary skills that are being developed, the materials needed, and the level of difficulty.
· Then, the group should pretend to be the teacher and treat the audience like the children and lead them through the activity.
· If there is time, the groups can also suggest extensions and/or variations.

Step 10: Early Literacy Skill Areas Sorting								20 minutes
The purpose of this step is to make sure that the participants are fully clear about the differences between the different early literacy skill areas.

Ask the participants to divide themselves into groups of three. Give each group the Early Literacy Skills Sorting handout and ask them to cut up the different pieces then to sort them by skill area. 

Once they have all completed this task (after about ten minutes) go over the answers with the group to ensure that all of the participants are clear about which skill is associated with which skill area.

Step 11: Story Books & Interactive Reading Demonstration					30 minutes
In this step, you will have a brief discussion with the participants about the importance of reading and then you will model interactive reading.

Then say: 
 
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Now we are going to do something really fun. I am going to read you a story! Before we start reading, I want to know if anyone can remember the five skill areas. Do you remember the HAND poster we worked on before? Do you remember what was on each of the fingers of the hand?” 

Let the participants respond with the five skill areas. If they need prompting, point out the piece of chart paper that you worked on together earlier or show the slides. Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Great! Reading stories helps to develop ALL of the five skill areas, so it is a great way to support children’s early literacy skills.  In fact, reading to children is considered the single most effective activity for building the knowledge necessary for success in reading. Besides, when interactive reading is done correctly, it is a lot of fun for everyone!
I have a question for you: How do you think can reading aloud story books to children help them develop reading skills?  Please work in groups of 4 or 5 for 3 minutes to brainstorm at least 2 reasons why storybooks are important, Choose a rapporteur.”
Let the rapporteurs share the group’s ideas and write on chart paper. Then sum up:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Everyone loves a good story. Stories are also a powerful teaching tool. They help children develop communication skills –speaking, listening, reading and writing- in a most enjoyable way.  When adults tell or read stories, they communicate in a caring and lively way with children. Stories help adults and children to develop a special bond with one another.  
Reading aloud to children can help them:
· Love books and want to read for themselves; 
· Develop oral language skills by providing something interesting to talk about; 
· Expand vocabulary and reasoning about everyday life, social roles and emotions; 
· Communicate creative ideas and meaningful issues, thus developing important concepts; 
· Develop connections between spoken and written words;
· Become exposed to the elements of a story – plot, character, setting, sequence, conflict resolution, etc.;
· Broaden children’s world by seeing things outside their everyday experience. 
· Learn to love books and reading since listening to a story read aloud properly is fun and entertaining.

Now let’s imagine that you are a class of preschoolers and I’m the teacher.  Now gather around, little ones and take a seat on the floor in front of me (or you can go outside if the weather permits – not too windy or loud). Can everyone see the book?

Sit in the chair at the front of the classroom and show the participants the book. Make sure that everyone can see it. Next, read the book and make sure to:

· Point out the features of the book (cover, title, author, illustrator, page numbers, etc.).
· Pause often to ask questions about the pictures in the book, about predicting what might happen etc.
· Point out interesting things in the book.
· Make connections between the story and real life.
· Make connections between the story and the children’s lives.
· Use different voices for the different characters.
· Use lots of emotion in your voice (e.g. if it is a scary part, sound scared; if the character is excited, sound excited, etc.).
· Ask the participants to act out certain parts of the book either through a movement (“let’s clap our hands just like the person in the story” or “let’s sway like the trees in the wind”) or a sound (“let’s cluck like a chicken”) or another gesture (“can you show me a sad face—the saddest one you can make?”).
· Try to follow the words you are reading with your finger.
· Model sounding out tough words.
· Model explaining one new word in the story.
· Point out or emphasize similar sounds and/or rhymes and alliteration.

Read for 15-20 minutes. Make sure that is fun and entertaining for the listeners. And if you cannot finish the story, transition out of it gradually. You can say “I wonder what might happen next in the story?” Get some ideas from the group and then say: 
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Good ideas, let’s remember these ideas and we are going to see tomorrow what happens next because now it is time for playing/snack.” 

Explain that children do not have very long attention span even if the book is very interesting. If you do not finish the book, that is fine! Simply stop wherever you are after 20 min and explain you can finish the story tomorrow.

Step 12: Interactive Reading Discussion & Debrief						30 minutes
The purpose of this step is to explain and discuss the ways in which interactive reading is different from other types of reading and to explain why you did some of the things you did while reading to the participants.

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Did you all enjoy hearing that story? [Allow a few people to respond.] Why did you enjoy it? [Allow a few people to respond] I hope you did enjoy the story! Now I want you to be teachers again. What I just demonstrated is called “dialogic” or “interactive” book reading. Interactive reading is a different way of reading books than just reading the book straight through with no interruptions (which is the way most of us have heard stories read).  It’s actually reading WITH children, not just TO children—they are much more actively involved.  There’s a lot of research showing that when teachers or parents read to children in this way, the children learn much more and enjoy the experience even more.  They understand and use many new words, they improve their thinking and listening skills, and they may become more interested and involved in story reading. And remember, it should be fun!

Now, I want to collect your ideas about the kind of things you noticed about the way I read the story? Where did I begin? What are some of the things that I pointed out? Did I read all the way through without stopping?”

Allow the participants to suggest a few things. They may mention that you stopped often, asked questions, pointed out interesting things, and more. Note these ideas on the board/piece of paper. Encourage more ideas or more things the teachers remember. Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png] “These are excellent observations. Now I am going to go back through the book and explain the importance of all of the things that I did while reading the story.”

Start at the beginning of the book again and explain:

	Way of reading the story
	Explanation

	Why the teacher sat in chair versus on the floor.

	So that the children could see and engage better 

	Why you had the “children” sit on the floor, in a close circle rather than at desks.

	So that the children could see and so that they would be comfortable and engaged. Interactive reading is a more informal way of learning—and perfect for children this age—so preferably it should not take place at desks. 

	Why you pointed out the author, illustrator, page number, cover etc. 
	To emphasize these important aspects of the book to the children or to teach or reinforce things they may not know well]

	Why you asked some simple questions—like what children see on the page?
	To help the children to understand the story, connect with the pictures, and also to help them to practice using vocabulary and sentences. Some questions also helped to create connections between the child’s life and the story. 

	Why you asked some open ended questions like “What do you think might happen on the next page?” or “How do you feel the main character is feeling now?”
	To help children make predictions, to help them connect personally to the story, to give them an opportunity to reflect and share their ideas 

	Why you tried to connect the book to the children – like “Have you had anything like that happen to you?” or “Have you seen one of these animals before?”
	To help the children to connect personally to the story, to increase their understanding and to increase their interest in the story.

	Why you asked more than one child the same question or why you built on children’s responses. 
	To give more children the opportunity to respond, and also because the questions asked did not all have only one right answer. There are many right answers so it makes sense to ask many children the same question to hear their answers. 

	Why you used the different character voices.
	To make the story more interesting to the children and to help them to differentiate between the different characters. 

	Why you emphasized the things and sounds you did.
	To point out concepts, words, and other things that will be of interest or new to the children. Young children eagerly respond to different kinds of sounds, so making sounds will keep their interest and help develop their listening skills.

	Why you modeled sounding out words.
	To help the children understand how words are made of letters which are associated with sounds.



[Note for the trainer: please refer to Tips for Interactive Reading with Young Children handout for more information about the rationale for different dialogic reading practices.]

Connect each step with a knowledge area or more than one knowledge area. Allow the participants to ask questions if needed and then answer them. Emphasize at the end how interactive reading helps to develop all key emergent literacy skills you have discussed. 

Step 13: Interactive Reading Brainstorm								30 minutes
The participants prepare to practice their own interactive reading by working with a partner to brainstorm question and other things to point out while reading.

Break the participants into pairs and give each pair two copies of the same book—make sure that the book is appropriate for young children. It should be a book with a story that will appeal to young children, with very little text per page, and with pictures for the children to see. [Please see the Selecting Appropriate Stories hand out]. Hand out the Interactive Reading Brainstorming Guide worksheet to each of the participants.

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Now we are going to try this kind of reading. You have each been given a book. You are going to spend the next twenty minutes working with a partner to brainstorm ways to read this book using fun and interactive reading practices. Your task is to think of ways to read this book in an exciting and interesting way, especially through asking questions and drawing the children into the story. Remember to that the best kinds of questions to ask children are ones that don’t have just one answer—these are called open-ended questions. Use the handout I give you to guide your brainstorming session. If you can’t read the whole book, that is fine. Just read as many pages as you have time for.”

Give the participants twenty minutes to familiarize themselves with the book and to answer the questions on the handout. While they are doing this, walk around the room to check on the pairs. Help anyone who needs assistance.

Step 14: Interactive Reading Practice and Feedback						60 minutes
In this step the participants practice interactive reading in small groups and then they give each other feedback.

Bring the participants back together. Break the participants into groups of four to six (separating the pairs from the previous activity). Explain:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Each member of your group should take a turn reading his or her book to the other members of the group using interactive reading practices. Each participant should read for ten minutes. Don’t worry if you don’t get through the whole book. After each group member reads, the other members of the group have five minutes to give the reader some feedback. Be honest with each other—this is how you will get better! You may want to note to the reader whether he or she:

· [image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]Made sure that everyone could see the book
· Pointed out things in the book
· Asked lots of questions
· Used different voices for the different characters
· Made it fun

And, for each reader, make sure to mention:

· At least one thing that he or she did that you liked.
· At least one thing that he or she might want to do differently next time.

While they are reading, go around from group to group and listen. If you get to a group that is giving a reader feedback, give some feedback of your own. Be sure to highlight what the reader did well.

Step 15: Interactive Reading Wrap-Up								20 minutes
The purpose of this step is to debrief the interactive reading practice and make sure that the participants know how and why to use interactive reading in their classrooms.

Invite all of the participants back to the whole group. Then ask:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“How did it feel to read in this interactive way?”


Let a few people answer. Some of them might say it was difficult or challenging – acknowledge that and explain that as you practice this kind of reading it will feel much easier. Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“As we mentioned earlier, interactive reading is one of the best things that you can do to build a foundation for reading. When you read to children in this way, you are helping them to develop skills in all five skill areas (the “fingers” on the hand) needed for early literacy and most importantly, you are helping them develop love of reading and books! 

When you get back to your classrooms, we want you to try and read a story (or at least part of one) every day. Make time in your daily schedule every day for this important activity. 

Remember to ask lots of questions, especially ones that don’t have an easy answer, to point out things that you want the children to notice, to use fun and different voices for all of the characters. 

Then ask: 
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]How many of you have books in your classroom right now? [Wait for some hands to go up.] Great some of you have books. We are going to talk about making books on our third day of training so that you have at least 25-30 books in your classroom at all times. Remember that it is good to read the same stories over and over again—young children don’t get bored the way that adults do when they hear the same things again and again. In fact, young children LOVE hearing the same story so don’t be afraid to read the same books in your classroom many times.”

Give each participant a sheet of paper and drawing materials (crayons, colored pencils, or markers), then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Did any of you come across any words that start with the Letter of the Week while you were reading? Let’s add them to the list now. [Add the words they suggest to the list that you started this morning.]

To finish up this part of the training, we are going to draw a picture or poster to help us to remember what to do when we read to young children. Let’s make drawings with reminders for how to read interactively with children – you can put these posters in your classrooms when you get back as a visual reminder. Look at your handout to remember some of the CROWD prompts and other techniques you might want to include in your poster.”

Give the participants 10 minutes to complete their drawings. Then tell them they can use these drawings in their classrooms to remind themselves of the reading strategies. 

Step 16: Closing											20 minutes
In this closing step, the goal is to review everything that has been learnt by the participants over the course of the day and to assign homework (prepare a song). This step ends with another story from a participant.

In closing, tell the participants:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
 “Thank you all for a wonderful day today. Before we finish, let’s take a few minutes and think about what we learned today. I’m going to give you each three pieces of paper and you will write or draw three things that you learned today.”

Hand out paper and drawing materials (crayons, colored pencils, or markers) and give the participants five minutes to write or make a quick sketch. Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Now I want each of you to quickly share what you learned and then post them on the wall. We are going to make a ‘blanket of learning’ that shows all of the many things we learned today.”

Invite each person to share his or her papers in turn, and then post their papers on the wall. If there are repetitions, place those pieces of paper next to each other. They should place their pictures/text next to one another to form a blanket. If they forgot anything, include it when you say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Great! Look at all that we have learned! As you pointed out, we started off by learning about the different skills that young children need in order to become successful readers in primary school. You were given a chance to practice some activities and to teach one another what you learned about at least one early literacy knowledge area. Then we practiced reading with children and talked about the importance of talking with children rather than simply talking to them.  

Thinking about this training session, I hope you are inspired to try many of these new ideas in your classroom?  Could some of you give an example of something you are going to try? Everyone probably has different ideas, and you can help your fellow teachers by sharing them [probably time for just a few examples]. Do you see any problems with using any of these practices in your classroom? [Get a few problems and help the group to brainstorm how to resolve those problems].

It is wonderful for me to work with dedicated teachers.  I can see how determined you all are to give your community’s children the very best that you can. A reminder that our next training is scheduled for [date and time and place].  We will be talking about early math, as well as some other key practices. Please be sure to bring your [whatever materials they are supposed to bring]. 

In preparation, for the next session, find a partner and think of songs that you know. Just like we did with stories and folktales, we are going to share songs that we know during the next training session. With a partner, prepare at least one song that you could use with the children in your classroom. Make sure you know all of the words so that you can teach them to the rest of the participants. Put the lyrics on a sheet of chart paper so that everyone can see them tomorrow.” 

Let’s end by having one more story energizer.” 

Invite another participant to share the story or folktale he or she prepared during the lunch break – or they can act it out if they would like. Make sure that the words are written on piece of chart paper, then after everyone has heard the story (or as much as they hear in 5 minutes), post the story on the wall of the training room.

Session 2 Introduction to Early Math

Introduction:
This is the second day of a three-day training program on Early Literacy and Math (ELM) from Save the Children. This day-long training for teachers provides an orientation to the early math skill areas, and provides instruction on promoting the development of these skills in early childhood organizations. 

Learning Objectives:
By the end of this session, participants will:
1. Increase their understanding of early math and its place in early childhood development.
1. Improve their ability to implement some specific aspects of the ELM.
1. Be more skilled at implementing selected early math activities in their classrooms.
1. Increase their confidence and motivation as ECD teachers.
1. Find more ways to emphasize math in different parts of the daily schedule

	Materials needed
	Handouts needed
	Time needed
	Classroom setup?

	· List of participants
· Chart paper with agenda (or write on board)
· Chalk (with blackboard eraser) or colored markers
· Tape
· Easel
· Laptop
· Projector
· Microphone (if necessary)
· Speakers (if necessary)
· Chart paper with training objectives listed (or write on board)
· Pencils, paper
· Nametags (for both trainer and teacher participants)    
· EL Skill Areas Posters (1 for each Knowledge Area)              
· Drawing paper
· Colored pencils, crayons, or markers 
· Five Early Math Skills HAND Chart 
	· EM Activity Cards
· Early Math Skill Areas
· EM Promise Sheet
· EM Activity Card Generator

	30 minutes setup +
8 hours (including lunch and breaks) 

	Trainer’s choice (see sample in introduction)








Overview of the Session
	Session Time (Total)
	Step  #
	Activity Name
	Activity Description
	Activity time (mins)

	8 hours + 30 min setup
	0
	Trainer Preparation & Welcome
	Trainer welcomes participants as they arrive; Sets up materials
	30

	
	1
	Introduction to the Day
	Introductions; Modeling roll-call; Establishing Shape of the Day
	40

	
	2
	Discussion & Introduction to the Early Math Skill Areas
	Brief discussion about what children need to know for school; Mini-lecture on early math 
	20

	
	3
	Fun Activities vs. Boring Activities
	Two activities (one boring, one fun); Introduction to joy as a motivator and play as learning tool
	10

	
	4
	Activities Practice
	Learn about the skill areas by doing EM activities; Debrief on the activities they just tried out
	90

	
	5
	Lesson on the Early Math Skill Areas	
	Mini-lecture on early math skill areas
	40

	
	
	LUNCH
	Participants sort the range of skills into skill areas
	60

	
	6
	Song Energizer
	Participants lead the group in a song they prepared
	5

	
	7
	Participant Activities for the Skill Areas
	Participant presentations on way that teachers can support learning in the early math skill areas
	60

	
	8
	Early Math Skill Areas Sorting
	
	20

	
	9
	I-Spy
	Game and discussion about the role of outdoor play and learning
	25

	
	
	BREAK
	
	10

	
	10
	Song Energizer
	Participants lead the group in a song they prepared
	5

	
	11
	Hands-On vs. Abstract Learning
	Discussion about the important role of manipulatives and brainstorming/creation of manipulatives
	30

	
	12
	Math is All Around Us
	Participants think about how math is used in daily life
	30

	
	13
	Promise Sheets
	Participants make commitments to use practices in the classroom
	20

	
	14
	Closing
	Review of learning objectives; Opportunity to discuss challenges; closing and thank you to participants
	20




What to do:

Step 0: Trainer Preparation and Welcome							30 minutes

Prior to the official start to the day’s training, prepare the meeting room by:

· Making sure that you have all of the required materials listed above
· Putting any charts or posters needed on the wall, including blank chart paper
· Preparing any blackboards by erasing old content or adding new content
· Writing the learning objectives on a piece of chart paper or blackboard and displaying them 
· Making yourself a nametag
· Setting out nametags for the training participants (the teachers) to use
· Hang the Early Math Knowledge Area posters on the wall around the room
· Make a “Five Early Math Skills” HAND chart by writing “Five Early Math Skills” on the top of a sheet of chart paper and drawing a large outline of a hand underneath, like this:

	Five Early Math Skills

	





As teachers begin to arrive:

· Warmly greet them by name.
· Introduce yourself by telling them your name.
· Ask informally about how things are going.
· Invite them to make themselves comfortable. 
· Try to get participants to chat to each other if some are shy.

Step 1: Introduction to the Day									40 minutes
In this first step, a few participants share the songs they prepared, review what they learned in the first session, have attendance taken using a math concept, then hear about the agenda and learning objectives of the day.
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Welcome to the second day of the Early Literacy and Math training! It’s wonderful to see everyone back here again. We have a very full day planned, as you see from the agenda. Let’s start by having one pair lead us into a rhyme or a song. [Have the pair post the lyrics in front and lead the group]. 

Now let’s hear another! Can another pair lead us in a song? [Have this pair post the lyrics in front as well].

Great! We all learned two songs that you can use in your classrooms. Songs and rhymes are a wonderful way to develop the early literacy skills we discussed the last time and children really enjoy them. Throughout today and tomorrow we will hear songs from the rest of you and add to our repertoire.

Let’s try to remember what we talked about yesterday. We ended our day by creating a blanket of learning, now I will ask you a few questions as reminder:

Ask the following questions giving at least one volunteer the chance to answer.

· “Can someone explain how the five skill areas help to develop a strong foundation for literacy?” [Sample answer: these are the building blocks upon which later literacy is built.]
· Can someone please explain how language development and communication skills development fit into the overall development of a child?” [Sample answer: Each developmental area is a facet of a child or person, and each is important to the healthy development of a child.]
· “What do you think would happen if one area was neglected?” [Sample answer: The child might not develop in a healthy way and that all areas are important.]
· “How can all of these developmental areas be supported in a classroom setting?” [Sample answer: Play, talking with other children and adults, and other activities in a preschool classroom can promote development of all of different developmental areas.]

That is correct. Today we will talk about early math skills. I am going to introduce you to this concept by taking attendance. Everybody stand up! As I call your name, I want you to do as I say.” 

Call the first name on the participant list and ask him or her to sit down at one end of the front of the classroom. Tell him or her to put his or her hands out in front on them on the floor, as though they were resting on an invisible line. 

Then call the second name, and ask him or her to join the first person on the floor but to put his or her feet on the invisible line.

Call the next names, alternating whether they put their hands or their feet on the line. After a few have been added to the line, let the next ones guess whether they are going to put their feet on the line or their hands on the line. They should create a repeating pattern of hands—feet—hands—feet, etc. Then say:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“We just took attendance while creating a simple repeating pattern. Today we are going to talk about math and making patterns is one of the important skills we will be teaching our children. In the Early Math Activity Cards, this activity is called the Hands and Feet Pattern. You can use simple games like this to reinforce a concept (like patterns), get the children moving around, and to help you take attendance, like I did just now.

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]Another fun thing that you can do to help the children in your classroom learn about math concepts is to have a “Shape of the Week” on weeks where you don’t have a letter of the week (or, you can have both a letter a week and a shape a week). I’ll show you how it works! Today, let’s have our shape of the week be the circle. Can someone show me what a circle looks like? [Allow someone to respond. They may show with hands or by pointing to an object]. Great! Now can you tell me some things that are shaped like a circle? [Allow someone to respond. They may say that balls are circles, for example].  Great again! So, our shape of the week today is the circle. Every time we see a circle let’s point it out and I will write the things we see on the board. [Keep a running list of circles on the board. Periodically stop and add any circles you discussed or saw to the list. Let the participants help you do this by having them stop you when they notice a circle.] Let’s start by finding circles in this room.”
 
Participants may point out light fixtures, wheels on chairs, the diameter of a pen, a clock, or other objects in the room that are shaped like circles. Write or draw everything the participants say on the flip chart under the symbol “circle”.  Throughout the day, encourage the participants to look for other circles and to point them out to the group.
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Now let’s take a look at what we will be doing today. [Point out the agenda.] We have a very full day planned, as you see.  This will be very practical and hands-on training.  It will help you give your children the very best experiences in your class. Today we are focusing on Early Math.”

Next:
· Go over the agenda
· Go over the learning objectives [insert slides numbers 19 and 20]

[image: ]             [image: ]

Step 2: Discussion and Introduction to the Early Math Skill Areas				20 minutes
The purpose of this step is to discuss the importance of understanding math concepts in the early years.

Start off by saying:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“One of the most important things you can do as a teacher is to build a strong foundation for your children’s mathematics development.  Children who have this foundation will do better in school—not just in math, but in other areas as well. Let’s start by doing a simple group brainstorming. I will ask a question and I want you to tell me what comes to your mind first – no need to think very hard. Here is the question: When I say the word “math” what kind of things come to your mind? I will start, when I hear math I think of numbers. Who wants to add to the list?”

Get a few responses and write on the board the different words. 
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
Great! Now our minds are warmed up to think about math and numbers. Now here is the second question: What kinds of things do young children need to learn and practice in preschool so they can become successful at math in primary school?”

The teachers may suggest things like:

· They need to know the shapes and names of numbers.
· They need to know how to count.
· They need to know how to be quiet.

Write down their answers on the board or on a piece of chart paper. If someone suggests that they need to learn how to do addition or subtraction, tell them that these math operations are important for children to learn in the first years of primary school. In pre-primary school or preschool, however, children need to learn all sorts of things about numbers, shapes, quantity, patterns and measurement so that they will be ready to learn to do arithmetic and other math when they start primary school. In fact, that is what this training day is about: the skills and knowledge children need about numbers, shapes, quantity, patterns, and measurement that will help them to learn to do math later in school!

Once they have contributed all of the skills and experiences that they can think of, highlight (by circling, pointing to, or in some of the way) those skills or experiences that this training is focused on.  If teachers didn’t mention many of these you can say “These are excellent ideas. I have some more ideas to add” and give more specific ideas. For example:

· Children need to have experience learning through play.
· Children need to be introduced to numbers.
· Children need to know how to count.
· Children need to know how to recognize patterns.
· Children need to know how to sort objects.

Then ask the third question:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
 “How can we as teachers support young children to develop these skills? These can be things you re already doing or ideas you have” 


They will suggest things like:

· We can teach them counting songs.
· We can play matching games.
· We can let them draw pictures with shapes.

Write these suggestions on the board or a sheet of chart paper. If some participants are not responding, call on them to suggest something. The goal is to get everyone to contribute.

Then say:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“You are already doing a lot with your children. But children need even more!  Together we will find more ways to make your classroom a place that supports children’s early math development at every time of day and in every way.”  

Next, show the “House of Math” slide (slide number: 21)

[image: ]

Point out that early math plays and important role in providing a foundation upon which later math skills and knowledge are built. Then ask:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“We talked about the tower of literacy and how important early literacy skills are for reading success. With math, it is the same process. Think about what it takes to build a strong house – we need a very strong foundation in order to keep building stories. With math skills, this analogy also helps. The emergent math skills children develop in the early years form the foundation upon which more complex math skills can be developed once children reach to grade 1. What do you think will happen if children enter primary school without this strong foundation?”

Allow the participants to suggest some answers. They may say that children will not learn to do math or will have difficulty in doing math. Then say:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“That is exactly right: when children enter primary school without this strong foundation, they are at risk of not being able to master math skills. If the foundation is not strong, the whole house will fall down and you won’t be able to build another floor on the top. It is for this reason that we are offering this training: to give you, as teachers, lots of ideas for how to make sure that young children have this foundation.”

Step 3: Fun Activities vs. Boring Activities								10 minutes
In the same way as step 3 in day 1, the purpose of this activity is to reinforce that children learn best when they are engaged in learning activities that are fun and developmentally appropriate.
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Now we are going to be learning about early math through some activities. You will all be pretending to be young children, and I will pretend to be the teacher. In both activities we are going to be learning about counting numbers. First, repeat after me.”

You (the trainer) will lead them in two activities. Do not tell the group, but one activity will be fun, and one will be less fun. The goal of this is to emphasize how important learning through play is, and how joy can be a powerful motivator for young children.

Count, number by number, with the “children” repeating each number after you. Do this twice. 

Next, tell the group that that you will be leading them in another activity that will help them to learn to count. 

	[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900014091[1].wmf]EM 9 - Easy

Find Your Number!

	
Description: Each child receives a card with a number, and matches it to a card with the same number, held by another child.


	Materials
	Number cards (at least two for each number)

	Primary Skill
	123 Numbers & Counting

	Secondary Skills
	None

	Instructions

	1. Before beginning, prepare two cards for number. 
2. Give one of the cards to each child.  (If there are more children than numbers, add more of each number, making sure that you have a even number of every number).
3. Ask the children to stand up and then say “Each of you has one number.  Now, walk around and find a child who has the same number that you have.  Look carefully at your cards to be sure they are the same number.  When you find your ‘teammate,’ come back to the circle and sit together.  See how quickly you can find your teammate.” 
4. Praise the children who formed teams first, and announce the names of those who have come in second, third, fourth and fifth, etc. Be sure to give all children praise, so that this is not too competitive. Remember that each child has different strengths and learning needs!
5. Ask each team to show their cards and say the number that they have (or the teacher can tell them the name of the number if they have not learned it yet).
6. Mix up the cards and do this again. Continue for 15-20 minutes or until the children lose interest.

	Extensions and Variations
	· Do this activity with shape cards or color cards.
· Instead of giving out matching cards to children, the teacher can hide a set of numbers around the room and give the same set of numbers to the children so instead of finding a partner, then need to match their number card with a number card somewhere in the room.



After completing the second, “fun,” activity, hold a short debrief where you ask:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
· “Which activity did you like more?”
· “Which activity do you think the children would like more?”
· “Are both activities effective at teaching the numbers? Is one more effective? Why?”

The point of this exercise is to help the teachers understand that activities should be fun. Explain to them:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“As you can see, having fun and learning by doing are powerful motivators. As we discussed in the previous training, the more than children experience joy in school settings, the more they will learn. Young children’s bodies and minds are designed to learn through play, so activities that use play and fun to teach are best suited to the way that young children learn.”

Step 4: Activities Practice								                  90 minutes
In this step, the participants will learn more about early math by trying out some games and activities that are focused on early math skill development. We have suggested activities, although you can use others if you choose. The participants will also sort themselves into groups using a math activity. After playing all of the games, they will debrief on what they learned and how they will use these games in their classrooms.

Break the participants into five groups using the “Mingle Mingle!” game. Start with groups of 2, then groups of 3, then continue until you have five groups of equal (or almost equal) number:

	[image: C:\Users\Eleanor\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\31VVDW4W\MC900288988[1].wmf]



EM 14 – Hard

Mingle Mingle!

	
Description: Children move around and form groups in this game.


	Materials
	None.

	Primary Skill
	123 Numbers & Counting

	Secondary Skills
	Following instructions

	Instructions

	1. Say, “We are going to play a game called Mingle Mingle! When I say Mingle Mingle, you walk around the room and say hi to your friends. Keep moving! Then I will say a number,, and you will have to get into groups of that number as quickly as you can! For example, if I say ‘3’, you get into groups of three. Ready?”
2. Say, “Mingle Mingle!” and let the children walk around and say hi to their friends for a short while. 
3. Then say, “Two!” and watch as the children find a friend and stand by them. They should all be in pairs. If some children did not understand, help them.
4. Say, “Mingle Mingle!” again and let them walk around again for a short while.
5. Then give another instruction, like “Three!” They should form groups of three. 
6. Then say “Mingle Mingle!” again and after a little while give another instruction.
7. Do this several times, until 15-20 minutes have passed or the children lose interest.

	Extensions and Variations
	· Do this activity with the yard where the children have outdoor play.
· This activity can be used to form groups for small group activities.
· Try this activity after the children and skilled at playing EM3



Then explain:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Now you are in groups. You will stay in these groups for the rest of this activity where you will get a chance to try a few math activities. Around the room are four activities. Each one is focused on one EM Knowledge Area. You and your group will go to one of the activities, try it out for several minutes, and then when I tell you to, you will move to the next activity around the room. There are five groups, so one group will be having a short break with a snack during each rotation.” 

Give them 10 minutes to learn the activity and try it out. After the 8-10 minutes are up, have the groups rotate to the next station. Reminder: one group will always be having snack while the others practice activities. 

You can use any activities included in the Early Math Activity Cards. However, we suggest these:

· Nature Walk
· Measure with Your Feet
· Shapes in the Environment/Nature
· Shape Bingo

These activities are included here, as well as on a handout for the participants. They are also included in the EM Activity Cards.

First, walk around the room and make sure that to explain each activity so that everyone understands. Give each participant a handout with the instructions for the activities. Make sure that each corner has the instructions clearly displayed and all of the necessary materials. Then send a group to each area to try out the game. As they are trying out the games, walk around the room and answer any questions they may have. Use a timer to keep track of how much time the groups are in each station. After 8-10 minutes (15 minutes max), have the groups rotate to the next station. Reminder: one group will always be having snack while the others practice activities.   





	[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\12GQYS2L\MC900438824[1].jpg]EM PRACTICE 1


Nature Walk                                    

	
Description: Participants observe and recognize nature in their immediate surroundings. 


	Materials
	Easily available leaves (eg: jackfruit leaves, mango leaves, coconut leaves, date leaves), rocks, or sticks

	Primary Skill
	

	Secondary Skills
	

	Instructions

	1. Go outside and collect leaves from trees or from the ground.
2. Once everyone has at least one leaf, go back inside the classroom.
3. Hold a discussion where each person takes a turn describing their leaf, including: the color, the shape, the texture (how it feels), how it smells, whether it is dry or has been on the ground for a long time. 
4. Next, make a pile with all of the leaves, then sort the leaves by color.
5. Put the leaves back into one pile, then sort them again by shape.
6. Then sort the leave any way you choose.

	Extensions and Variations
	· Other things to collect and sort: seeds, stones, flowers, insects, etc.
· Objects can also be sorted by texture, weight, and any other criteria you or the children choose.





	[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900048144[1].wmf]


EM PRACTICE 2

Measure with Your Feet

	
Description: Participants measure several objects using their feet.


	Materials
	Chalk, chalkboard, classroom objects

	Primary Skill
	

	Secondary Skills
	

	Instructions

	1. Choose a classroom object to measure (must be a larger object, like a rug or table).
2. Estimate how long it is.
3. Confirm your estimate by measuring the length with your feet. Do this by placing the feet end to end, one in front of the other with the heel of the front foot touching the toes of the back foot. Walk, placing one foot in front of the other with no gap (heel touching the toes of the back foot).
4. Count your steps to get a measurement. See if your estimate was correct.
5. Next, pick two objects that are similar in length. Use the foot measurement technique to see which is longer.
6. Next, measure the distance from one object to another (this can be outside or inside) using this technique.

	Extensions and Variations
	· This activity can be done with things other than feet. You can measure object using a block, a toy, or something else.





	[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\12GQYS2L\MC900411288[1].wmf]


EM PRACTICE 3

Shapes in the Environment/Nature

	Description: Find shapes in the neighborhood, classroom, or the environment.

	Materials
	Scavenger hunt sheet (see instructions below), paper, pencils, drawing materials (crayons, markers, or colored pencils)

	Primary Skill
	

	Secondary Skills
	

	Instructions

	1. To prepare, make a Scavenger Hunt Sheet. On the sheet should be a picture of a square and a picture of a circle or other shapes like this:

Tally marks


2. Go on a walk outside. Every time you see the shape of a circle in an object outside you will make a tally mark next to the circle on your paper so that you remember. Every time you find a rectangle you will also make a tally next to the rectangle. Try to find at least five circles and five rectangles. 
3. Return to the classroom and ask for volunteers to share some of the circles and rectangles they found. 
4. Take a sheet of paper and some drawing materials to draw one circle and one rectangle that they saw outside. 
5. When you are done, post the pictures on the wall of the classroom.

	Extensions and Variations
	· 



	
[image: C:\Users\Eleanor\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\5P7UDVYB\MC900336154[1].wmf]


EM PRACTICE 4

Shape Bingo

	
Description: A bingo matching game using shapes.


	Materials
	Shape cards, shape bingo cards, pebbles

	Primary Skill
	

	Secondary Skills
	

	Instructions

	1. To prepare, make cards with nine random shapes on them. Make one card for each person in the group. Every card should be different. The cards might look like this:
	Bingo!

	
	
	

	
	
	

	
	
	


2. Select one participant to be the “caller.” This person will shuffle (mix up) shape cards and then “call them” by holding up them up one at a time.
3. As the caller holds up shapes, if your card has that shape, put a pebble over it to mark it.
The first person to fill their entire card wins!

	Extensions and Variations
	· Divide the children into small groups with one child in each group assigned as the leader (Here, choose a child that seems to know the shapes well.  Be sure to choose girls as well as boys).  That child will be given a pile of shape cards and will hold up for the other children to think of the name of the shape (similar to what they have seen the teacher do).  This gives more children a chance to participate.  




After all of the groups have tried the activities and had a chance to take a snack break, hold a brief question and answer session (10-15 minutes) that includes:

· How many of you had fun playing these games?

Then, mention the first activity, Nature Walk [or whichever activity you included]:

· Do you think that the children you work with will enjoy this activity? Why or why not?
· How many of you use this game in your classrooms now?
· Do you see any problems with using this activity in your classrooms? Why or why not?
· What skills do you think we learned through this activity?

The participants may say that this game helps them to:

· Learn about shapes, colors, and sizes
· Learn about how to sort
· Pay attention to things in nature

Then, mention the second activity, Measuring with Your Feet [or whichever activity you included]:

· Do you think that the children you work with will enjoy this activity? Why or why not?
· How many of you use this game in your classrooms now?
· Do you see any problems with using this activity in your classrooms? Why or why not?
· What skills do you think we learned through this activity?

The participants may say that this game helps them to:

· Learn about measuring things and concepts like “longer” and “shorter”
· Learn about numbers and counting

Then, mention the third activity, Shapes in the Environment/Nature [or whichever activity you included]:

· Do you think that the children you work with will enjoy this activity? Why or why not?
· How many of you use this game in your classrooms now?
· Do you see any problems with using this activity in your classrooms? Why or why not?
· What skills do you think we learned through this activity?

The participants may say that this game helps them to:

· Learn new shapes
· Recognize shapes they already know

Then, mention the last activity, Shape Bingo [or whichever activity you included]:

· Do you think that the children you work with will enjoy this activity? Why or why not?
· How many of you use this game in your classrooms now?
· Do you see any problems with using this activity in your classrooms? Why or why not?
· What skills do you think we learned through this activity?

The participants may say that this game helps them to:

· Recognize shapes
· Match two things that are the same

Make sure to highlight the knowledge area and associated skill that each activity is developing:

1.   Numbers and counting
2. Patterns
3. Sorting and classification
4. Comparison and measurement
5. Geometry

After all of the debrief, add any shapes they saw/noticed to the Shape of the Week chart. Collect the shape drawings that the participants made through the relevant activities. Quickly put them together to form a shape book (and make a cover for the book, if necessary).

Then say:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
Let’s end by reading the “Shape Book” that I just made using your drawings. You can make similar books for every shape or number you teach your children and put these books in the book area in your classroom. The children will love looking at these books and reminding themselves of different things that are the same shape as this. So books can be used not only for stories but also to introduce or teach different math concepts. Let’s also add the places where we saw the shape of the week to the list we started this morning.” 

Step 5: Lesson on Early Math Skill Areas						    		   40 minutes
In this step, the participants learn about the five components of early math, which we call Skill Areas. We have suggested text for how to introduce this content; however, as you become familiar with the material, you may choose to use your own words to teach them about the skill areas.

Hand out the Early Math Skill Areas handout and say:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Now that we have practiced some activities that promote early math skills, we are going to talk in greater detail about what those skills are and why they are so important for developing young children who are successful in schools and learning as they grow. As you know, young children are constantly learning, growing, and developing. Even before they can be successful at math in primary school, children must develop certain skills. “Emergent math” or “early math” are terms that describe those skills. Look at the handout [or you can put this on chart paper], which lists the five key math skill areas that children need to have [Show the correct PowerPoint slides, shown below]:

	Numbers and Counting
[SHOW SLIDE NUMBER 22]
	[image: ]

	Patterns
[SHOW SLIDE NUMBER 24]
	[image: ]

	Sorting and Classification
[SHOW SLIDE NUMBER 26]
	[image: ]

	Comparison and Measurement
[SHOW SLIDE NUMBER 28]
	[image: ]

	Geometry
[SHOW SLIDE NUMBER 30]
	[image: ] 




1. Numbers and counting
1. Patterns 
1. Sorting and classification
1. Comparison and measurement
1. Geometry

It will help you remember these if we put a symbol next to each knowledge area.  

123		for numbers and counting 
	
★☐★☐★☐	for patterns

☐☐☐  	for sorting and classification

[image: ]	for comparison and measurement

  		for geometry

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
These symbols remind you of what the five skill areas are.  Some of the activities we will do today use these symbols to show you which skills are being developed during that activity. 

Now, let’s look at each of these early math skills.  I’ll give some short explanations, and you will discuss examples from your own classroom experiences. 

Turn to the “Five Early Math Skills” HAND chart that you made in preparation of the session. Hang it on the wall somewhere where the whole group can see. Then turn to the Numbers & Counting Slide [slide number 22]:

[image: ]

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png] 
The first set of math skills is about numbers and counting. Young children need recognize numbers, they must learn to count, order, and how to tell less from more.

Numbers & Counting is one of the five key skill areas—or fingers—of early math.”

Write on one of the fingers on the “Five Early Math Skills” HAND chart: Numbers & Counting and show slide 23:  

[image: ]

Then say:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]But children learn these skills best if they understand why they are useful – they learn through practical life. Let’s brainstorm how do we use numbers/counting in our daily life? [The participants may suggest examples might include things like money, time, food, family etc.] You’re right! Children are familiar with all these things and they will learn best if we teach them about numbers through these familiar things. 

Children are learning about numbers when they:

· Are involved in all kinds of counting activities
· Identify numbers and name them 
· Use number words to describe “how many” (“four sisters”)
· Match up numerals (1,2,3 etc.) to sets of objects (three leaves)
· Compare how many in different groups of objects or people

Now ask the group some questions:

What are some examples of ways that you encourage children to do some of these things. Try to think not just of planned math activities, but everyday experiences [Give them just a few minutes]. May we have some examples? [Get some examples from the group, and then ask:] What else could we do to promote development of this knowledge area? What are we not doing that we could be doing? [Invite some responses.]

Turn to the Patterns Slide [slide number 24]:

[image: ]

Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“The second set of math skills is about identifying patterns which means the ability to recognize, duplicate and create simple patterns (things that repeat). Patterns repeat over and over in ways that we can predict:  a song that has a melody that keeps coming back is a pattern; rhymes have repeating patterns; a string of beads with red, blue, blue, red, blue, blue makes a pattern.  Most importantly, our lives are full of patterns—the days of the week is a pattern—Monday, Tuesday, etc..; the seasons are a pattern; the day and night repeating is a pattern. Children can figure out if there is a pattern and they can make their own patterns.  Patterns are the second knowledge area—or second “finger” on the “hand”—of early math.”

Write “Patterns” on the second finger of the Early Math HAND chart and show slide number 25:

[image: ]

Then say:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Later in school, math will use many repeating patterns. Children are learning about patterns when they: 


· Sing songs or say rhymes that have patterns
· Look for and identify patterns all around them
· Arrange blocks or other objects according to a clear rule or sequence (for example, smallest to largest, or red-blue-red-blue)  

Think of examples of ways that you encourage children to do some of these things.  Try to think not just of planned math activities, but everyday experiences [Give them just a few minutes].  May we have some examples? [Invite some examples]. What else could we be doing to promote skills in this knowledge area? [Invite a few people suggest new ideas.]

Turn to the Sorting & Classification Slide [slide number 26]:

[image: ]

Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“The third set of math skills is about identifying sorting and classifying objects. Sorting involves being able to distinguish between alike and different objects and to organize /sort objects according to their properties (size, color, shape, texture, etc.).When children learn new information, they are already sorting it into different areas. For very young children, we can help to develop this ability using concrete objects. Children can sort anything: leaves, rocks, beads, beans, bottle caps, etc. using all sorts of criteria like color, shape, size, or some other way. Sorting and classifying make up the third knowledge area—or third “finger” on the “hand”—of early math.”

Write “Sorting & Classifying” on the third finger of the Early Math HAND chart then show slide number 27: 

[image: ]

Then say:

“Later in school, children will need to be able to have more sophisticated ways of sorting information and data. Children are learning about sorting and classification when they: 

· Sort and organize objects using one and later more than one characteristics (e.g. size, shape, texture, and color)
· Match alike objects; Child can figure out if something is the same or different
· Arrange numbers and objects in a series (e.g. big to small)
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
Think of examples of ways that you encourage children to do some of these things.  Try to think not just of planned math activities, but everyday experiences [Give them just a few minutes].  May we have some examples? [Invite some examples]. What else could we be doing to promote skills in this knowledge area? [Invite a few people suggest new ideas.]

Turn to the Comparison & Measurement PowerPoint Slide [slide number 28]:

[image: ]
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
The fourth set of math skills is about measurement. Comparison and measurement is about a child’s ability to describe and compare measurable attributes, including time, length, weight and size using estimation as well as non-standard measures (such as hands, feet etc.). This knowledge area also includes concepts like “above,” “below,” “on top of,” and “behind.”

Write “Comparison & Measurement” on the fourth finger of the Early Math HAND chart and show slide number 29:

[image: ]

Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]Let’s brainstorm—what sort of things do we usually measure in our daily life? Who can give an example? Is it  size, weight, or time? Children probably cannot yet tell time from a clock or use a ruler or scale, but they can understand ideas like before and after, how long, how short, and heavier versus lighter. Children are learning about time when they:

· Remember and talk about things that have happened
· Talk about “before” and “after”
· Decide that something is bigger than something else
· Decides that something heavier than something else

Think of examples of ways that you encourage children to do some of these things.  Try to think not just of planned math activities, but everyday experiences [Give them just a few minutes].  May we have some examples? [Invite some examples]. What else could we be doing to promote skills in this knowledge area? [Invite a few people suggest new ideas.]

Turn to the Geometry PowerPoint Slide [slide number 30]:

[image: ] 

Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]The final set of math skills is about understanding geometry: a child’s sense of space and position (under, over, beside, between, outside, next to) and child’s understanding of basic geometric shapes. These ideas are an important part of math. Shapes are all around us. Can you think of what shapes do you see in the classroom? [Invite a few participants to answer.] 

Write “Geometry” on the fifth finger of the Early Math HAND chart and show slide 31:

[image: ]

 Then say:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
Again, children learn best about geometry if we teach them with real life objects and experiences. Children are learning about geometry when they:

· Use and identify shapes (circle, square, triangle, etc.)
· Throw and catch objects
· Stack things up or move things around in space

Think of examples of ways that you encourage children to do some of these things.  Try to think not just of planned math activities, but everyday experiences [Give them just a few minutes].  May we have some examples? [Invite some examples]. What else could we be doing to promote skills in this knowledge area? [Invite a few people suggest new ideas.]
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Now, let’s look at our “hand.” Your children need all 5 of these emergent math skills to be ready to be successful in math in primary school.  So we need to give them opportunities to practice these skills all day, not just in one scheduled math activity.”

Show the “House of Math” slide [slide number 21], then say:

[image: ]

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“As you can see, the skill areas and skills of early math that we have just been talking about form the foundation for later math learning. Without a strong foundation, the pillar cannot stand and children will not be successful in math. For example, without a strong foundation in numbers and counting, children will not be able to learn addition, subtraction, or any other later math.	

Can you remember the four domains of development that we discussed yesterday?” 

They should report that: 
· Young children’s bodies are growing (physical development)
· Young children’s personalities and social skills are developing (socio-emotional development)
· Young children are learning how to talk and gaining skills that will help them to learn to read (language development and communication skills)
· Young children’s brains are growing (cognitive development).

Show slide 32:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png][image: ]

Math knowledge and skills fall under cognitive development, which is the area of children’s development that we are focusing on today. 

Now that we have learned about each of the skill areas, you are going to have an opportunity practice games that you as teachers can use support the development of skills in these different skill areas.”  

Lunch													60 minutes

The participants have one hour to eat lunch.  While they are eating, ask them to familiarize themselves with at least one of the Early Math Activity Cards and to share it with at least one other participant.

Step 6: Song Energizer										 5 minutes
In this quick step, two participants share a song that they prepared.

Invite a pair of participants to share the song or rhyme they prepared for homework break. Make sure that the words/lyrics are written on piece of chart paper, then after everyone has learned the song (or as much as they can learn in 5 minutes), post the song on the wall of the training room.

Step 7: Participant Activities for the Skill Areas						60 minutes
The participants demonstrate their understanding of the early literacy skill areas and of the importance of play for learning by creating their own early literacy activities.

Break the participants into five groups and give each participant a copy of the Early Math Activity Card Generator worksheet. To break the participants into groups, hand out an equal number of letter cards, number cards, and shape cards  giving one to each person. Then say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Now that you have learned about the five skill areas of early math, you are going to work in small groups to develop your own activity or game that will develop that skill in young children. I’ve given you each a card. Everyone with a letter card between A and L will work on Numbers & Counting. Everyone with a letter card between M and Z will work on Patterns. Everyone with a number card between 1 and 5 will work on Sorting & Classification. Everyone with a number card between 6 and 10 will work on Comparison & Measurement. Everyone with a shape card will work on Geometry. Now form your groups.

Once the groups are settled, say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“I have also given each of you the EM Activity Generator handout. This handout uses the same format (with some extra hints to help you fill it out) that the Activity Cards we are going to look at later use. Making your own activity card will help you to understand what they are and how to use them. So, each of you has your skill area assignment and your Activity Generator handout. Now it is up to you, as a group, to make up your very own activity that would help to develop skills in that knowledge area. You have 30 minutes to work on this.

While the groups are working, make sure to point out the EM Skill Areas posters that are hanging on the wall. They may want to use these for reference. In addition, check in with each group and answer any questions they may have. If they are stuck in coming up with an idea, give them some ideas about what they might be able to do. You can ask them:

· What kinds of materials do you have the classroom that could be used to develop skills in this knowledge area?
· How do you already use them for this purpose?
· Are there any other new ways that you could use these materials?
· Does the list of skills associated with this knowledge area give you any ideas?

After the groups have finished writing down their activities, bring the whole group back together and say:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Way to go! You all created your own activities! I bet you have a deeper understanding of that knowledge area and its associated skills as a result of this. Now you are going to be given the chance to share your game or activity with all of the groups. If possible, we are going to play a shortened version [if necessary] of your game. We only have five minutes per game so we’d better be fast!”

Ask the each group, one at a time, to come to the front of the room. They should:

· Quickly walk the group through their activity card: share the description, primary and secondary skills that are being developed, the materials needed, and the level of difficulty.
· Then, the group should pretend to be the teacher and treat the audience like the children and lead them through the activity.
· If there is time, the groups can also suggest extensions and/or variations.

Step 8: Early Math Skill Areas Sorting								20 minutes
The purpose of this step is to make sure that the participants are fully clear about the differences between the different early math skill areas.

Ask the participants to divide themselves into groups of three. Give each group the Early Math Skills Sorting handout and ask them to cut up the different pieces then to sort them by skill area. 

Once they have all completed this task (after about ten minutes) go over the answers with the group to ensure that all of the participants are clear about which skill is associated with which skill area.

Step 9: I See												15 minutes
The participants learn about incorporating outside activities into their program by playing “I See.”

Tell the participants: 

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Now we are going to do something that you may want to do with the children in your classroom. I am going to take you outside so that you can learn in nature. Through this outside exploration, we are going to learn about math concepts, practice using new vocabulary, and while doing all of this we are going to have fun!”

Lead the group outside. Make sure that they all stay together and that the area outside is safe. Make sure that no one is in danger of being struck by a car or wandering off. Then tell them:
[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“The first game that we are going to play is called I See. In this game, played in pairs, one person finds an object within sight of both people and says ‘I see something __________ [Blank]’ and then gives one word to describe the object. The other person gets one guess as to what that object is. After the partner guesses, the “See-er” give another clue: ‘I see something ________’ about the same object and the partner guesses again. They do this over and over again until the partner figures out what object the “See-er” was describing. For example, [pick a partner] we [indicating the partner you picked] are partners. I will be the “Spy-er” and he/she will be the guesser.”

Describe the sun, using these clues:
· I see something round. (You may also want to note that circles are round, and circles are the shape of the day)
· I see something orange.
· I see something far away.
· I see something warm.

Continue giving clues until the partner guesses. Then say:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Thank you to my partner for playing with me! Now it is your turn. Break into pairs and play I See. Play a few times, switching who is the guesser and who is the ‘See-er.’”

Once they have finished (after 5 minutes or so), ask them:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“What skills did we practice through this game? Can this game only be played outside? Why or why not? [Allow for some answers. They may reply that it can be played inside or outside.] What are the advantages to playing this game outside? [Allow for some answers. They may reply that it is better to play this outside because there are many more objects for the children to “see.”]

Ask the participants:

· [image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]"What did you learn?”
· “Did you enjoy going outside?”
· “Do you think that it helped you to learn in a different way from how you would have learned inside the classroom?
· “What problems do you see to doing this with the children you work with?”

Emphasize that children learn by doing and these kinds of games really support this principle. 

Break													 10 minutes

The participants have a 10-minute break.

Step 10: Song Energizer										  5 minutes
In this quick step, two more participants share a song that they prepared.

Invite another pair of participants to share the song or rhyme they prepared for homework break. Make sure that the words/lyrics are written on piece of chart paper, and then after everyone has learned the song (or as much as they can learn in 5 minutes), post the song on the wall of the training room.

Step 11: Hands-On Learning vs. Abstract Learning						30 minutes
The purpose of this step is to learn about how children learn best through hands-on learning that uses manipulatives. We have suggested text for how to introduce this content; however, as you become familiar with the material, you may choose to use your own words to teach them about manipulatives.

Say:
		“Let’s try a math activity in two different ways.”

Hold up both hands and say:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“In this hand [hold up left hand], pretend that I have one rock. In this hand [hold up right hand], pretend that I have three rocks. Which hand has more rocks?”

The participants will probably answer that the right hand has more rocks. Tell them that they are correct. Then hand out four bottle caps, small stones, or some other small object to each person.

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Now look at these rocks [or bottle caps] that you each have. Separate one from the rest of them so that oyu have two piles. One pile has more rocks [or bottle caps] than the other. Look at your piles and and tell me which one has more rocks?” 

The participants will answer that the one with three rocks has more rocks. Tell them that they are correct, and then ask them:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“I was trying to teach you the concept of more and less. Which way do you think is easier for young children to learn this concept? When I use rocks that they can see and touch, or when I ask them to just imagine the rocks?”

They will answer that it is easier for young children to answer these kinds of questions when you use real object (manipulatives). Then say:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“At their developmental stage, young children learn very well through hands-on activities. They need to touch and move objects to make learning real for them. This is particularly true for learning math concepts, which otherwise can be very abstract. If young children are asked to solve problems abstractly with no concrete objects, they memorize answers instead of thinking through problems. Over time they rely on memory and distrust their ability to think. In order for kids to really understand the concepts we need to teach things to them using  concrete materials- like rocks, beans, potatoes, leaves etc. These concrete materials used for math are called math “manipulatives.” 

Objects for math are everywhere and children are able to develop math aptitude from the environment when adults help them use every day experiences for learning. In addition your early childhood classroom should have specific materials for teaching math. 

Let’s make a list of some of the materials you currently have in your classrooms that can be used to teach math concepts.”

Get some ideas and record them on a flipchart paper. Then say:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Good. Some of you have materials, others perhaps not so many. Now we will create a “math teaching box” for each of your classrooms. We will think of what materials we can find or make easily to put in this “math box” that will allow you to introduce and teach all the skills we discussed in the morning.”

Divide the participants into five groups. 

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“In your groups brainstorm a list of simple materials that you can find easily or make yourselves to help you teach the one of the five skill areas of early math. You can collect any materials if they can be found outside, you can also make materials using the paper, markers, scissors I have brought here (some ideas are number cards, shapes etc.), and you can make a list of the materials you can find in your classrooms or elsewhere.  You will have fifteen minutes to think and collect or make the materials you want to include in your math teaching box. Be creative and record your ideas for how materials can be used to teach the math area you are assigned to.” 

Provide each group with some basic materials: white and colored paper, scissors, markers, glue, beans or corn, etc. and assign them to one of the math areas. After thirty minutes, invite the groups to share what they came up with, and then say:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“These are all great ideas! You may have noticed that many of you came up with similar materials. This is normal since the same materials can be used in so many different ways to teach different math skills. You can collect all of these materials the groups presented and make your own teaching box. I encourage you also to create a math area in your classroom where you can put the same materials so that children can practice their skills on their own, as well as during math time led by you.”

Step 12: Math is All Around Us							 	       30 minutes
The purpose of this step is to make sure that the participants recognize the ways in which math is present in everyone’s daily lives, and not just in classrooms.

Tell the participants:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Many of us think of math as something that only happens in school, but the truth is that math is all around us. As we found when we were doing our outdoor exploration and making manipulatives, math objects and concepts are not hard to find, if you know where to look. And we use math in our daily life all the time, we just don’t think of it as math.

Let’s try to brainstorm some of the ways in which we use math every day. First, let’s think about numbers and counting. How do you use number and/or counting in your daily life?”

As the participants suggest ways, write them on a sheet of chart paper or on the board. They may suggest that they use numbers at the market, when they make phone calls, when they read the time, when they use money, etc. Then say:
	
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Great! Now where do you see patterns or need to be able to recognize patterns in your daily life? [Invite responses and write them on chart paper, then ask:] In what ways do you find yourself sorting objects in your daily life? [Invite responses and write them on chart paper, then ask:] In what ways do you find yourself using comparison and measurement in your daily life? [Invite responses and write them on chart paper, then ask:] How do you use shapes or geometry in your daily life? [Invite responses and write them on chart paper]

The participants may suggest things like:

· They use sorting when they sort clothes after doing laundry.
· They use sorting when they store the potatoes in a separate place from the onions.
· They use measurement when deciding how much weight a bag can hold before it breaks.
· They use geometry when they arrange food in a bag so it all fits.
· They use patterns when they choose fabric with a pretty pattern.
· They use patterns when they think about the seasons or their daily routine.

“As you can see, math is all around us and is a vital part of daily life. Many of these activities you do without even thinking of math. Children learn best when we connect things to daily life, to things they are familiar with, things that they see their parents and siblings do. That’s what makes math meaningful to children. 

So try to connect your teaching as much as possible to things children are familiar with – like cooking, buying food at the market, picking fruits and vegetables, walking, running, playing,

You can also create activities that reflect your daily math tasks for young children. They will need to be simplified, but since they are authentic aspects of real life, they will hold special meaning for young children. What are some games or activities that you could do with children that are related to the ideas we just listed on the chart paper?”

Allow several participants to suggest ideas. Then say:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“You’ll find in the Early Math and Early Literacy Activity Cards that there are some activities that would fit this description. We have activities about going to the market, about cooking from a recipe, and other authentic daily activities.”

Step 13: Math Promise Sheets									20 minutes
In this step, the participants fill out a promise sheet that says that they will incorporate math into their classrooms. 

Participants will then work on writing an Early Math Promise Sheet. Explain:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“You all did a great job today! You did so great that we want to make sure that you put your new early math skills to use when you go back to your centers. We are going to write Early Math Promise Sheets that will help each of you to remember to read to the children you work with and to use fun activities with your children to help them learn about numbers, counting, and get them ready to learn math!”

Hand out the EM Promise Sheet and brainstorm with the participants each of the promises they will make. For each topic, ask the group:

· What can we as teachers do to support this?
· How often should we do this?
· Why should we do this?

Spend no more than three minutes on each topic. If the participants are struggling, here is some sample text that you can slowly introduce to get them to start thinking:

· I shall ____________________________. [Math Activities]
I shall plan at least one focused math activity each day. At least one activity each day will be specifically focused on learning about numbers and counting, patterns and sets, geometry, measurement, or data analysis. [How often: Daily]

· I shall ____________________________. [Math materials/manipulatives]
I shall make sure I use math manipulatives to introduce and teach math concepts. I will make sure math materials are available for children to use in the math learning area.[How often: Always]
 
· I shall ____________________________. [Connect math to daily life]
I shall try to connect math learning to things children are familiar with. I will help children see how math is used in our daily life and help them learn in this way. [How often: Always]
· 
· I shall ____________________________. [Encouraging Questions]
I shall allow children to ask lots of questions. I will help children with ask lots of questions about the world around them and their place in it. I will answer their questions respectfully and the best way I know how. I will encourage exploration, which will spark even more questions. [How often: Always]

· I shall ____________________________. [Math Learning Environment]
I shall try to fill the learning environment with math concepts- posters of numbers, shapes, or sizes etc. The classroom will be safe and comfortable for young children. It will be math-rich and visually stimulating. It will be equipped with learning corners and toys that promote learning. [How often: Always]

· I shall ____________________________. [Teacher’s choice]
For this promise, the teacher can choose anything he or she wants to do.

The participants should brainstorm ideas with their group but they can ultimately fill and illustrate the promise sheet on their own (the promise sheet includes a space for the participants to draw a picture of the practice). 

Step 14: Closing											20 minutes
In this closing step, the goal is to review everything that has been learnt by the participants over the course of the day and to assign homework (prepare an activity from an activity card). This step ends with another song.

In closing, tell the participants:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Thank you all for a wonderful day today. Before we finish, let’s take a few minutes to look again at our agenda and learning objectives.  We started off by learning about the different skills that young children need in order to become successful at math in primary school and beyond. We learned that you must have all of the “fingers”—the early math skill areas—to have a whole “hand” of math. You were given a chance to practice some activities and to teach one another what you learned about at least one early math knowledge area by making your own activity. Then, we made Promise Sheets for ourselves that will help us to use what we learned today in practice with children. 

Thinking about this training session, what ideas or ways of teaching are you planning to try out when you get back to your classroom?  Could some of you give an example? Everyone probably has different ideas, and you can help your fellow teachers by sharing them [probably time for just a few examples]. Do you see any problems with using any of these practices in your classroom? [Get a few barriers and help the group to brainstorm how to remove those problems].”

Divide the participants into two groups, then say:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“To prepare for next time, I’ve divided you into two groups. Between now and our next meeting, Group 1 will look at literacy and Group 2 will look at math. Find a partner within your group that you can work with between now and our next meeting. For homework each pair will have to choose one activity card from the resource pack and prepare to lead the group in that game/activity next time. If there are materials needed for the game or activity, you are responsible for finding what is needed. Please choose an activity/game that is not one of the games we played today or the previous day. Any questions? [Answer any questions they may have.]

It is wonderful for me to work with dedicated teachers.  I can see how determined you all are to give your community’s children the very best that you can. Let’s finish by singing a song.”

Sing any song that is contextually appropriate and that, if possible, relates to math. Here is an example:

	Ten Little Monkeys

Ten little monkeys jumping on the bed
One fell off and bumped his head
Mamma called the doctor and the doctor said,
"No more monkeys jumping on the bed."

Nine little monkeys jumping on the bed
One fell off and bumped his head
Mamma called the doctor and the doctor said,
"No more monkeys jumping on the bed."

[Then count down until there are no monkeys jumping on the bed.]




[Include if day three of the training will be held: “A reminder that our next training is scheduled for [date and time and place].  We will be practicing more activities. Please be sure to bring your [whatever materials they are supposed to bring]. See you next time!“



Session 3 ELM in Action

Introduction:
This is the third day of a three-day training program on Early Literacy and Math (ELM) from Save the Children. This day-long training for teachers provides information about setting up a classroom to promote early literacy and early math, and gives the teachers an opportunity to practice many activities that promote literacy and numeracy skills. 

Learning Objectives:
By the end of this session, participants will:
1. Learn about the value of using a set routine each day.
2. Have a greater understanding of the importance of a print- and math-rich environment.
3. Have created print and numeracy materials to decorate their classrooms.
4. Understand the value of using themed corners or areas in their classroom.
5. Have the opportunity to practice using early literacy and early numeracy activities.
6. Increase their confidence and motivation as ECD teachers.
	Materials needed
	Handouts needed
	Time needed
	Classroom setup?

	· List of participants
· Chart paper with agenda (or write on board)
· Chalk (with blackboard eraser) or colored markers
· Tape
· Easel
· Laptop
· Projector
· Chart paper with training objectives listed (or write on board)
· Pencils, paper
· Nametags (for both trainer and teacher participants)     
· A bundle of sticks of different lengths
	· EL Activity Cards
· EM Activity Cards
· ELM Sample Daily Schedule
· Checklist a Print- and Math-Rich Classroom
· EL Promise Sheet
· ELM Training Evaluation Form
· Certificate of Completion of the ELM Training
	30 minutes setup +
8 hours, 30 minutes (including lunch) 
	Trainer’s choice (see sample in introduction)








Overview of the Session
	Session Time (Total)
	Step  #
	Activity Name
	Activity Description
	Activity time (mins)

	8 hrs 30 min + 30 min setup
	0
	Trainer Preparation & Welcome
	Trainer welcomes participants as they arrive; Sets up materials
	30

	
	1
	Introduction to the Day
	Introductions; Modeling roll-call; Establishing the Word of the Day
	15

	
	2
	Question of the Day
	Modeling this activity then brainstorming
	20

	
	3
	Talking with Children All Day
	The importance of talking with children; The difference between talking to and talking with children
	20

	
	4
	Literacy Activities Practice
	Practice using EL Activity Cards
	70

	
	
	BREAK
	
	10

	
	5
	Math Activities Practice
	Practice using EM Activity Cards
	70

	
	6
	Math & Literacy All Day
	How to use routines to promote literacy and math all day; Sample daily routine
	20

	
	
	LUNCH
	
	60

	
	7
	Making a Big Book
	Participants make their own big books
	60

	
	
	BREAK
	
	10

	
	8
	Gathering Literacy and Math Materials for Your Classroom
	What’s missing from your classroom; Finding materials in nature; Finding materials in the community
	60

	
	9
	Setting up Your Classroom with Areas
	How to set up a classroom using areas
	60

	
	10
	Early Literacy Promise Sheet
	Participants commit to doing activities that promote early literacy
	20

	
	11
	Closing
	Overview of learning objectives for the day; Opportunity to discuss any challenges foreseen; Evaluation; Certificate ceremony
	30



What to do:

Step 0: Trainer Preparation and Welcome							30 minutes

Prior to the official start to the day’s training, prepare the meeting room by:

· Making sure that you have all of the required materials listed above
· Putting any charts or posters needed on the wall, including blank chart paper
· Preparing any blackboards by erasing old content or adding new content
· Setting up a laptop and projector, including by loading a PowerPoint presentation
· Setting up and testing the microphone/speakers (if using them)
· Writing the learning objectives on a piece of chart paper or blackboard and displaying them 
· Making yourself a nametag
· Setting out nametags for the training participants (the teachers) to use
· Setting out water and snacks for the participants
· Filling out the names of the participants on the Certificates of Completion

As teachers begin to arrive:

· Warmly greet them by name.
· Ask informally about how things are going.
· Invite them to make themselves comfortable. 
· Try to get participants to chat to each other if some are shy.

Step 1: Introduction to the Day									15 minutes
In this step, you welcome the participants, tell them about what they should expect from the day, and give them an opportunity to get to know one another.

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Welcome to the third and final day of the Early Literacy and Math training!  It’s wonderful to see everyone back here. As a reminder, my name is [insert name] and I am [insert a few words about the trainer—background, experience, etc.]. Let’s start by taking attendance. Can I have two volunteers?

Invite two people to the board. Ask them to stand back to back, and then ask the rest of the participants who is taller.
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“[Name of taller participant] is taller! [Then mark that participant’s name on the attendance sheet.] And [Name of shorter participant] is shorter! [Mark that participant’s name on the attendance sheet.]”

Then invite two more participants to the board and do this again. Do this several more times, until the entire class has come to board or until around 10 minutes has passed (this shouldn’t take too much time).
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“So we learned about measurement while taking attendance. I hope you will think of other ways you can incorporate math and literacy in your daily schedules. Now that we know who is here, let’s start by reviewing what we learned yesterday. 

Next ask the following questions giving at least one volunteer the chance to answer.

· “Can someone explain how the five skill areas help to develop a strong foundation for math?” [Sample answer: these are the building blocks upon which later literacy is built.]
· Can someone please explain how math development fit into the overall development of a child?” [Sample answer: Math developmental is closely linked to cognitive development – one of the 4 domains of child development.]
· “How do children learn about math most effectively?” [Sample answer: Through hands on, active experiences, manipulatves etc.]
· “Can all of these developmental areas be supported in a classroom setting?” [Sample answer: Play, creating a math corner, playing math games.]

“That is correct. Well remembered!”
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
Let’s take a look at what we will be doing today. [Point out the agenda.] We have a very full day planned, as you see.  This will be very practical and hands-on training.  It will help you give your children the very best experiences in your class. Today we are focusing on how to set up your classroom space and classroom time to promote early literacy and math, and we will be practicing early literacy and math activities.”

Next, go over the agenda learning objectives for the day [insert slide 37].

Step 2: Question of the Day										20 minutes
The purpose of this step is to introduce the participants to the Question of the Day activity.

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“One fun thing that you can do with the children in your classroom is to have a Question of the Day. Start the day by asking a question like ‘What is your favorite food?’ What are all of your favorite foods?”

Invite the participants to respond. Affirm their answers (say things like, “Oh, I like that too!”) and ask them more questions (like “Why do you like that food?”). Then say:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“You all like many different kinds of foods! Some of you like the same things, but many of you like different things. We had a nice discussion about this. What other kinds of questions could you ask as a Question of the Day?”

Record their suggestions on a piece of chart paper, then say: 
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
Those are all great ideas! The question of the day allows children to express their ideas and to develop talking and listening skills. We should try to create these opportunities for children to speak as often as possible. The thing to remember is that the question of the day should not be a question that only has one right answer—it should be a question where each child in the classroom may have a different or similar answer but that each child will have something to contribute! 

Now, getting back to your favorite foods, why don’t we make a book about them! You can do this with the children in your classroom—use the question of the day for material for a class book.”

Give the participants paper and drawing materials and invite them to draw a picture of their favorite foods. They can write at the bottom. “I am [name] and I like [food].” Then, put the sheets together to make a book.

Step 3: Talking with Children All Day								10 minutes
In this step, the goal is for participants to understand the difference between talking to children versus talking with children, and to understand why talking with children is important.
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Another thing that you should do all day is talk with children. I am going to break you into two groups [one group on one side of the room, the other group on the other side of the room]. You are Group A and you are Group B.”

Make sure both groups can see and hear one another and what you say to each group.

Now start talking to Group A. Give them instructions like:

· Everybody stand up.
· Be quiet.
· Now sit down. 

Next, start talking with Group B. Ask them:

· You are all sitting so well. How is everyone today? [Wait for a few responses. Acknowledge and respond to the responses.]
· What did you eat for breakfast this morning? [Listen to a few answers and share what you ate as well.]
· Does anyone know what we are going to be talking about today? [Listen to a few answers and respond.]
· We are going to be talking about how to talk with children.

Now, bring the groups back together and ask everybody what they noticed about this activity and the two groups. Allow for a few responses then say:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“That’s right! I was just giving instructions to one group, and seemed nice and asked questions to the other group. Another way of saying this is that I was talking to or at Group A, and I was talking with Group B. What do you think the effect of these two styles of talking has on children?”

They may suggest things like:

· Talking to Group A will make them more obedient.
· Talking with Group B will make them like the teacher more.
· Talking to Group A means we aren’t wasting time.
· Talking with Group B gives children an opportunity to practice using words.
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Children need the chance to speak and respond to questions and this gives them a way to practice language and develop vocabulary. Our job as teachers is not only to give directions and commands but to talk with children, encourage them to use language and help them practice listening too One of the ways that you can remember to talk with children rather than to them is by using Question of the Day like we just did. Reading stories is also a great way to talk with children - using the reading techniques we learned on the first day will help you to talk with children more. Ask the children a question about themselves, their lives, their feelings, their likes or dislikes and listen to their answers patiently.” 

Step 4: Literacy Activities Practice									70 minutes
In this step the participants that prepared literacy activities (Group 1) for homework lead the class in a demonstration of their activity and then they receive feedback.
	
Pairs from Group 1 will lead the class in the activity they prepared. Say:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“At the end of Day 2 [yesterday, if appropriate], I divided you all into two groups: Group 1 and Group 2. Group 1 was focused on literacy. I’m now going to invite pairs from Group 1 to come and lead the class in a demonstration of their activity. First though, I will give you all five minutes to talk with your partner and make sure that you have everything you need to teach the class.” 

Give the participants five minutes to reconnect, and then ask for one pair to volunteer first. Let them lead the class for about five minutes, then comment on the following:

· Tell them one thing that they did well.
· Tell them (nicely) if they did something different from what the activity card said. 
· If it worked well, tell them so but still tell them how the activity card said it should be done.
· If it did not work well, tell them that next time they may want to try it the way the activity card said it should be done, then explain how the card says it should be done.
· Tell them one thing that they could have done better (if appropriate).
· Ask the participants what they liked about the activity.

Do this for all of the pairs, and then hold a brief question and answer session (5 minutes) that includes:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
· “What skills do you think we learned through this activity?”
· “Do you think that the children you work with will enjoy this activity? Why or why not?”
· Why is this important for later reading success?”

Make sure to highlight the knowledge area and associated skill that each activity is developing:

1.   Talking and Listening
1. Understanding Print
1. Knowing about Books
1. Alphabet Knowledge
1. Understanding about Sounds and Words

As the knowledge area is mentioned, you can point to the correct slide. Be sure to point out the symbol for that knowledge area and where it appears on the card, as well. 

Step 5: Math Activities Practice									70 minutes
In this step the participants that prepared math activities (Group 2) for homework lead the class in a demonstration of their activity and then they receive feedback.

Pairs from Group 2 will lead the class in the activity they prepared. Say:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Thank you Group 1 for all of your hard work! Now it is time for us to hear from Group 2. I’m now going to invite pairs from Group 2 to come and lead the class in a demonstration of their activity. First though, I will give you all five minutes to talk with your partner and make sure that you have everything you need to teach the class.” 

Give the participants five minutes to reconnect, and then ask for one pair to volunteer first. Let them lead the class for about five minutes, then comment on the following:

· Tell them one thing that they did well.
· Tell them (nicely) if they did something different from what the activity card said. 
· If it worked well, tell them so but still tell them how the activity card said it should be done.
· If it did not work well, tell them that next time they may want to try it the way the activity card said it should be done, then explain how the card says it should be done.
· Tell them one thing that they could have done better (if appropriate).
· Ask the participants what they liked about the activity.

Do this for all of the pairs, and then hold a brief question and answer session (5 minutes) that includes:

· “What skills do you think we learned through this activity?”
· [image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Do you think that the children you work with will enjoy this activity? Why or why not?”
· Why is this important for later math success?”

Make sure to highlight the knowledge area and associated skill that each activity is developing:

1. Numbers and counting
1. Patterns 
1. Sorting and classification
1. Comparison and measurement
1. Geometry

As the knowledge area is mentioned, point to the correct slide. Be sure to point out the symbol for that knowledge area and where it appears on the card, as well. 

Step 6: Math and Literacy All Day									20 minutes
The goal of this step is for the participants to learn about using a daily routine in their classrooms.

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“I hope you all had a fun time practicing the activities. Now we are going talk about how you can incorporate math and literacy activities throughout the day. Do you have a daily schedule? What do you do with the children in your classroom each day?

As participants share their daily schedules, write down the categories of things that they say. For example, they may say that they read to the children, they let them play inside, they sing songs with the children, etc.

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]Let’s take a look at a sample daily schedule [distribute ELM Sample Daily Schedule].  If you do these things each day—in whatever order you choose—you will be ensuring that you are practicing what we have learned in this training. As I said, it doesn’t matter what order you do these in, as long as you do them each day. By doing this, you are making sure that you have special time set aside each day to help the children in your classroom practice their literacy and math skills.

What are some other ways that you could include literacy and math outside of these times?”

Invite some responses from the group. Write them on the board or on a piece of chart paper.

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“As you can see, there are many different ways that you can incorporate math and literacy activities throughout the day. These are just some ideas, but I am sure you can come up with many more! When you go back to your classrooms, try some of these out every day. You may also have noticed that we have also included on the handout a place where you can plan one week of activities. If you choose to do this, I recommend that you look at the EL and EM Literacy Cards for ideas.”

	Note to Facilitator: Incorporating Early Literacy and Math in an Early Childhood Program’s Daily Routine
Not all early childhood programs are alike, and not all have the same daily routine. Summer camps for young children may have a different daily schedule than full-day preschool, and a small day care program may be different from a half-day school readiness program. However, the handout shows a “typical” daily routine for a half or full-day preschool program that was developed by looking at early childhood curricula from Bangladesh, Bhutan, Malawi, Nepal, and the Philippines. This program is designed for children aged 4-5, but many of the activities can be used with children 3-6. Teachers and caregivers should use their own judgment and what they know about the abilities of the individual children to judge what is too advanced for them and what is a good activity for them. Teacher and administrators can also refer to their country’s Early Learning Development Standard (if they exist) to see what is usual for a child to be able to do at different ages. 



Lunch													60 minutes

Step 7: Making a Big Book										60 minutes
The participants learn about how useful big books can be and make their own big books based on the stories they prepared on the first day. In the final part of the step, the participants read their big books while other members of their group act out the story.

Say:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Do you remember on Day 1 of this training you all did an activity where you made up your own story as a group? Let’s revisit those stories. If you remember, each person contributed some lines to the story, and then wrote them down. Afterwards, we saved them by posting them on the wall here [point out where they are posted]. Now, we are going to turn those stories into big books! 

A big book is just what it sounds like—a big book! The words are big. The pictures are big. Everything is big! You might ask what I mean by big—I mean BIG! About as big as a small child, if possible! Why do you think that big books are useful?

Participants may suggest that big books are good because everyone can see the words and the pictures. They may also say that children like big things.
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“That’s right! Big books are great to use with children because they really like them, in part because they are so easy for young children to see and to understand.

Let’s start by forming our original groups. [Point to each story hanging on the wall and say:] Who wrote this story? 

Keep asking until all of the groups are reformed.
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Now you are going to take these stories and turn them into big books. I will give you each large sheets of paper and you will very carefully and clearly write the story in big letters, leaving room to draw a big picture to go along with the story. While you are making the book, think about how you would act out the story, since I am going to ask one of you to read the story, and others to act it out.”

Give each group large sheets of paper (chart paper, for example) or pieces of poster board (if available) and drawing materials. If you are giving them paper or chart paper, they will need to make a stiff cover to make sure that the book will stand up. If no poster board is available, take an old cardboard box and cut out a flat piece that is the same size of the paper. Use this for the cover. If you like, you can glue or paste a sheet of paper onto the cardboard so that the cover can be decorated and made to resemble a real book cover. 

Allow the groups 30 minutes to make their books then say:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Great! You have made big books! Now we are going to read them. [Choose one group to go first.] While one of you reads, I would like one or more of the rest of you to act out what she is reading. For example, if she says ‘Then the bear went to the store’ I want you to pretend to be a bear walking to the store. Does everybody understand? [Make sure there are no questions.] Great! Let’s hear the first story.”

Allow each group to present their story, then say:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“That was a lot of fun! Now you see how easy it is to make your own big book and your own story too! You have practiced reading aloud and making the reading extra fun by acting it out. Great job!” 


Break													10 minutes

Allow the participants to take a 10 minute break.

Step 8: Gathering Literacy and Math Materials for Your Classroom				60 minutes
The goal of this step is for the participants to audit their classrooms and find and create resources to add to them. The will look at slides of literacy- and math-poor environments and literacy- and math-rich environments.

Tell the participants:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“As we’ve discussed over the past couple of days, there are many materials that you will want to have in your classroom. On Day 1 and today we talked about making books. On Day 2 we talked about the power of manipulatives when teaching math. As you can see, there are many useful objects that will help make learning easier and more fun for the children in your classroom.  Let’s brainstorm in groups about the things that we can easily add to our classrooms, and think about whether or not we can find a way to get the other things for our classrooms.”

Break the participants into groups of four, and then tell them:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Discuss what objects your classroom is missing, and then brainstorm about ways you could add those items to your classroom. It may be the case that one of you has a particular item that another teacher is missing. If that is the case, you can help one another find sources for those objects! To make this extra fun, let’s make a game out of it! The group that comes up with the most ideas wins this bundle of sticks of different lengths!”

Give the groups 10-15 minutes to brainstorm then ask the groups to share the number of items they were able to think up sources for. Let each group share their lists and ideas, and once the winner has been established announce it and have out the prize: a bundle of sticks of different lengths! 

The groups may suggest things like:

	Material
	Where they can get it
	Assembly?

	Scraps of fabric
	A fabric store, marketplace, or donations from students’ families
	None

	Rocks of different colors, shapes, and sizes
	Outside
	None

	Buttons of different colors, shapes and sizes
	A store, marketplace, or donations from students’ families
	None

	Wooden blocks
	A carpentry or woodworking shop
	Paint letters and numbers on them

	Bottle caps
	From a shop (ask a shopkeeper to save them for you instead of throwing them away)
	None

	Old kitchen utensils
	Donations from students’ families
	None

	Beads of different colors and shapes
	A fabric store, marketplace, or donations from students’ families
	Arrange beads of the same size/shape on a string or shoelace for counting

	Old clothes
	A clothing store, marketplace, or donations from students’ families
	None

	Leaves of different shapes and colors
	Outside
	None

	Sticks of different lengths
	Outside
	None



Once they have all shared, share some of the ideas you have for getting materials for their classrooms. Then tell them:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png] “Congratulations! You all came up with some great ideas for how to add literacy and math materials to your classrooms! As far as I am concerned, you are all winners—and you are all free to collect your very own bundle of sticks of different sizes. You can use sticks of different sizes in a variety of ways. Can any of you suggest some ideas?”

Allow the group to suggest some ideas. They may suggest things like:
· Ask children to arrange the sticks by length
· Ask the children to make three piles of sticks
· Ask the children to make a shape out of the sticks (e.g. a rectangle, a triangle, etc.)

Then tell them:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Great! Those are all wonderful ideas! There is so much that you can do even with materials as basic as sticks.”

	Note to Facilitator: Ideas for Additional Materials
· Anything that can be counted, such as rocks, beads, or sticks
· Stilts for children to walk on: take a large, empty can. Use a hammer and nail to make two holes in the closed end, one on either side of the rim. Loop a long piece of string (long enough for a child to hold while standing on the can) through both holes. Tie a knot (the knot should be inside the can). Make two of these. A child can stand on the cans and walk while using the string to hold the cans on their feet.
· Thick sticks can be used as balance beams: lay the sticks on the floor. Children walk on the sticks, trying not to touch the ground. This helps with balance.
· Coconut shells for balance: Cut the coconut shells in half. Lay them on the floor, with the round side facing up. Children walk from one shell to the other. This activity helps with balance.
· More printed materials such as restaurant menus, receipts, and more can be used in pretend games.
· Bean bags: make small bags out of scraps of cloth. Fill the bags with beans or small pebbles. Sew the bags shut. Bean bags can be used for tossing or throwing games.
· Puppets can be made from scraps of old materials, such as socks. Puppets can be useful for enacting scenes from stories.



Show the participants the Math- and Literacy-Poor Environment slide (slide number 38) then ask them what they notice about the picture. They may not notice much. That is fine.

Then show the participants the Math- and Literacy-Rich Environment slide (slide number 39) then ask them what they notice about the picture. They may mention that:

· It is colorful.
· It showcases student work.
· It is full of letter, numbers, and words.
· Etc.

Then say:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“You’re right! The second picture shows a classroom that is literacy- and math-rich. It is full of pictures, words, numbers, shapes, colors, and other information that will reinforce math and literacy skills. Using student work to decorate your classroom is especially powerful since the children will already feel a personal connection and familiarity with it since they were the ones that created it!

Look around the training room. Do you notice that we have made it math- and literacy-rich? It has only taken us a few days to make it like this. Think of what you can do with all of the children in your classroom. You will have so many pieces of artwork to choose from!”

Hand out the Checklist for a Literacy- and Math-Rich Environment handout. Together, read all of the categories and discuss them. Then, once it is clear that the participants understand them, give the participants 20 minutes to try to create as many of the materials as they can. 

As they are working, walk around the classroom and check in with the teachers. Point out good work that they are doing, and bring to their attention anything that might confuse a child (e.g. non-traditional spelling and/or letter or number shapes, cursive writing, etc.). Encourage them by saying:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“What you are doing may seem very simple, but it is very important. Young children need to see lots of letters, numbers, words, and shapes when they are young. Seeing these things helps them to understand the world, and will help them to get ready to go to school.” 

	Note to Facilitator: On Print- and Math-Rich Environments 
While children are developing their emergent literacy and math skills, it is very useful for them to have as much exposure to print as possible. Seeing the print helps children to be able to make connections between the symbols (letters, numbers, and other printed objects) and the words they hear, the objects the see, and the concepts they are beginning to understand. For this reason, we encourage teachers to use paper and tape to label as many objects in the room as they can. This can be an activity done with children: teachers point to an object, see if the children know the name, let the children try to sound out the word as the teacher writes it, then the teacher places the label on the object it describes. Label desks, chairs, blackboard, clock, lamp, light, window, door, floor, rug, and anything else in the room. In addition to labeling as many objects as possible, it is a good idea to have a calendar and an attendance chart on display on a wall so that the children can get familiar with the concept of time, and use their emergent math skills to recognize patterns in the days of the week and month, as well as patterns in attendance. Finally, student work should be displayed around the room. 

In environments were paper is scarce, and labeling is not possible, it is better to have some print rather than none at all. Teachers can use the packaging from food: boxes, can labels, and bags are wonderful sources for printed text. Teachers can make a vegetable display using packaging from canned vegetables, grain displays from boxes or bags of grains, or other types of displays. They can ask parents to bring old newspapers and magazines. If they have none at home, ask one to pick up an old newspaper the next time they travel to a larger town or city. If there is no paper for use in student work, use the chalkboard: assign each student one small area of the board for his or her work. If there is room, leave the work on the board for several days so that the children can admire it. For simple tasks like practicing letters, children can “write” with sticks in dirt/sand or with their fingers on another child’s back!



Step 9: Setting up Your Classroom with Areas/Corners					 	60 minutes
The goal of this step is to encourage the participants to think about and create thematic areas in the classroom.

Explain:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Just the same way that we encourage setting aside particular time in the day for different types of activities which we discussed last time, we recommend setting up particular places in your classroom for different types of activities. Can anyone suggest some different ideas for how you could set up different areas in your classroom? What would go in those areas?”

Allow for a few responses. Participants may suggest:

· Pretend play or dramatic play corner/area
· Includes: dress up clothes, toy kitchen, etc.
· Reading corner/area
· Includes: letter blocks, books, etc.
· Math corner/area
· Includes: numbers, counting beads, etc.
· Constructive play corner/area
· Includes: empty boxes, blocks, toy train, etc.
· Participants can also suggest other areas besides the ones listed above. Talk about and praise their suggestions.

Then say:
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
“Thinking about areas, sketch what your classroom could look like with different areas. First draw a diagram of your classroom. Then draw what you already have in it. Then show where you could add different learning areas.”

When they are done, invite one or two participants to come to the front of the training room to share their sketches. Give them feedback.

	Note to Facilitator: Learning Area
Learning areas are central to the idea of learning through play. When learning areas are well set up, they can provide children with the environment and tools for them to learn in a way that is both natural to them and fun. The more fun children have while they learn, the more they will want to learn.

A learning area is a space is specifically designed to promote a certain type of learning through one or more play activities. There are a number of different types of learning areas that can be created in an early childhood room:

1. Book area: An area of the room that includes books and a comfortable place for children to look at the books. In other words, a book corner is an area of the room where children can comfortably and independently explore the world of books. Teachers should put all of the picture books and child-appropriate books that they have in this area. If possible, teachers should display them on a shelf with the cover facing forward so that the children can see what it is about. If they do not have a shelf, teachers can place the books neatly in a box, or hang them on a string across the wall. Next the books, teachers should place a rug, floor covering, or pillow for a child to sit on while he or she looks at the books. Books corners are important because although a classroom may only have a few books, which teachers would of course like to protect, giving children the opportunity to get acquainted with books through sight, touch, and even smell is very important. Although the child may not be reading independently, this is an opportunity for a child to bond with books, understand what a book is, and it discourages them from being intimidated by books. Once the book corner is set up, teachers may find that children open books and “read” the pictures (tell stories from the pictures). Children may also mimic the reading that you do for the children: one child may sit with other children around him or her and pretend to read the story to the others. These are all excellent signs that children understand what a book is and what it is used for.

1. Math area: The math area is an area where children can play with counting materials like rocks or beads. Children can arrange objects by height, size, or shape. They can make or complete patterns (for example, a simple alternating pattern: rock, stick, rock, stick, rock, stick, etc.). Teachers can set up this area by have a series of boxes or bags filled with counting or arranging objects. These objects can be as simple as rocks, leaves, or sticks. Children should have a rug, a table, or some clear floor space where they can lay out their math materials. They need space so that they can make piles and sort objects. The math area is so important because it gives children a space where the explore math concepts through play.

1. Constructive play area: In this area, children primarily develop emergent numeracy skills through play with blocks or other objects. In other words, the constructive play corner is an area where children can play with blocks, balls, children’s tools, drawing paper, or other simple objects. Teachers should set this area up with wooden or plastic blocks, drawing paper and drawing materials (pencils, chalk, colored pencils, pens, markers, crayons). Other easy games can be placed in this area, like puzzles (with pieces that are large enough not to be swallowed). All of the materials should have their own box or shelf where they can be put away when the children are done using them. If possible, one or two small desks should be in this area or next to it. In addition, a space on the floor should be available for play with the objects. If blocks are not available, teacher can see if a parent is willing to carve cubes and other shapes out of wood for the room. Constructive play areas are so important because they encourage children to use trial and error to build or create new things with blocks, drawings, or puzzles. Children learn about the shapes and how they fit together. Children also learn about what is alike and what is different through this process. This type of learning develops emergent math skills and helps nourish a child’s imagination.

1. Pretend play area: An area of the room that is specially designed for children to use their imaginations, role-play, and practice emergent literacy and numeracy skills. In other words, the pretend play area is where children can dress up in different types of clothes and use different kinds of materials to create a pretend scenario. For example, children may pretend to be a family using these materials: one child may pretend to be a father, another a mother, and others their children. Another scenario that children might want to play is “school,” where one child is the teacher and others are the students. To set up this area, teachers can find old bottles, plastic food, cooking supplies, toy gardening tools, toy construction tools, and other items that might be used safely in pretend play games. Gather other old items such as an old telephone or mobile phone, and other objects that could be used in place of notepads, pens, doctor’s tools, and more. Every item should have its own place in a box or on a shelf. For example, all of the clothes could belong in a bin, all cooking utensils in a bucket, etc. This makes it easier for children to clean up after corner time is over. Perhaps the greatest advantage of this area is the opportunity it gives children to mimic adult and professional language. Children talk to one another and even to adults using language and grammar that they are comfortable with. When they pretend to be someone else, they often try to adopt another type of vocabulary and grammar, which is excellent practice. Furthermore, pretend scenarios create great opportunities for children to mimic writing (as a teacher or doctor, for example). These games also teach children how to recognize patterns in behavior and speech, which are very important for later problem solving.



Step 10: Early Literacy Promise Sheets								20 minutes
In this step, the participants fill out a promise sheet that says that they will incorporate literacy into their classrooms. 

Explain:

[image: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“You all did a great over the past few days! You did so great that we want to make sure that you put your new reading and other skills to use when you go back to your centers. Just like we did with math, we are going to write Early Literacy Promise Sheets that will help each of you to remember to read to the children you work with and to use fun activities to help them learn about letters, sounds, and get them ready to learn to read!”

Hand out the EL Promise Sheet and brainstorm with the participants each of the promises they will make. For each topic, ask the group:

· What can we as teachers do to support this?
· How often should we do this?
· Why should we do this?

Spend no more than three minutes on each topic. If the participants are struggling, here is some sample text that you can slowly introduce to get them to start thinking:

· I shall ____________________________. [Reading]
I shall read a book to the children daily. When I read, I will make it interactive and exciting by asking questions and using different voices for the characters and by using an expressive voice to share the meaning of the story. [How often: Daily]

· I shall ____________________________. [Play]
I shall make learning through play a priority. Children will be allowed to play in learning corners each day. I will help the children to engage in play activities that support their emergent literacy or math skills. [How often: Daily]

· I shall ____________________________. [Literacy Activities]
I shall plan at least one focused literacy activity each day. At least one activity each day will be specifically focused on learning about letters, words, sounds, print, or books. [How often: Daily]

· I shall ____________________________. [Talking and Listening]
I shall create plenty of opportunities to talk with and listen to the children each day. I will use the question of the day and I will ask open-ended questions throughout. [How often: Daily]

· I shall ____________________________. [Book Corner/Area]
I shall set up a reading/book corner/area in my classroom. I will make it look inviting and encourage children to look through books on their own. [How often: Daily]

· I shall ____________________________. [Teacher’s choice]
For this promise, the teacher can choose anything he or she wants to do.

The participants should brainstorm ideas with their group but they can ultimately fill and illustrate the promise sheet on their own (the promise sheet includes a space for the participants to draw a picture of the practice). 

Step 11: Closing											30 minutes
In this closing step, the goal is to review everything that has been learnt by the participants over the course of the day and to fill out the training evaluation form. This training ends with the participants receiving certificates of completion.

In closing, tell the participants:

[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]“Thank you all for a wonderful day today. Before we finish, let’s take a few minutes to look again at our agenda and learning objectives.  We started learning about how we can setup our classroom to promote early literacy and math learning. We brainstormed about how we can fill out classrooms with great materials, and we created materials to use to decorate our classrooms and make them print- and math-rich. Then we talked about how to set up a daily schedule and how to talk with children throughout the day. In the afternoon, we spent lots of time practicing activities. 

Thinking about this training session, what ideas or ways of teaching are you planning to try out when you get back to your classroom?  Could some of you give an example? Everyone probably has different ideas, and you can help your fellow teachers by sharing them [probably time for just a few examples]. Do you see any problems with to using any of these practices in your classroom? [Get a few problems and help the group to brainstorm how to remove those problems].

In order to make sure that this training was the best that it can be, please take a moment to fill out the ELM Training Evaluation Form. This will help us to make adjustments and improvements to this training program. Once you have all filled out the evaluation form, I have a something for each of you!
[image: Description: C:\Users\Nell\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\89JAJR1K\MC900441463[1].png]
Once all of the participants have completed and turned in their evaluation forms, call the participants’ names alphabetically and give them each their Certificate of Completion of the ELM Training.

It is wonderful for me to work with dedicated teachers.  I can see how determined you all are to give your community’s children the very best that you can. Thank you all!
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Day 1 Learning Objectives 



By the end of this session, participants will: 
§  Increase their understanding of emergent literacy and its place in 



early childhood development and its place as a foundation for 
future learning. 



§  Improve their ability to implement some specific aspects of the 
ELM. 



§  Be more skilled at talking with children to build relationships, 
vocabulary, and concepts. 



§  Improve their dialogic/interactive reading skills. 
§  Be more skilled at implementing selected early literacy activities. 
§  Increase their confidence and motivation as ECD teachers. 
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1. Talking & Listening 
Listening Children’s ability to understand and use language through 
listening, speaking and acquiring of new vocabulary. 
 



 Associated Skills: 
§  Child listens and responds appropriately to 



stories or group discussions;  asks and 
answers questions. 



§  Child can speak in complete sentences. 
§  Child knows many words and uses vocabulary 



to describe feelings, experiences, and 
observations. 



§  Child can clearly express increasingly complex 
ideas and thoughts. 



§  Child can follow multi-step directions. 
§  Child can tell or retell simple stories. 
§  Child can recognize unknown words. 
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2. Understanding Print 
Listening Children’s understanding and knowledge of the functions 
of printed symbols—such as letters, words, pictures, and 
of printed text—and how they relate to meaning.  
 



 
Associated Skills: 
§  Child knows what print looks like. 
§  Child can tell the difference between pictures 



and text. 
§  Child demonstrates awareness that print. 



carries meaning; used to communicate ideas. 
§  Child can tell where a word ends and begins, 



and that there is white space in between. 
§  Child  experiments with writing tools and at 



least pretends to “write.” 
§  Begins to dictate words/phrases to adults. 
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3. Knowing What Books Are 
Children’s understanding of what a book is, & how it is to 
be used and read (i.e. beginning reading strategies). 



 Associated Skills: 
§  Child knows how to open a book properly. 
§  Child can identify the front cover of a book 



and can turn pages properly. 
§  Child knows where the text starts and ends on 



each page. 
§  Child can identify pictures to aid in 



comprehension. 
§  Child asks questions or make comments 



pertinent to the story being read. 
§  Child makes predictions from titles and 



pictures. 
§  Child can make up stories based on pictures 



in the book. 
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4. Knowing about the Alphabet 
Children’s ability to identify the names and shapes of 
letters in an alphabet. This skill paves the way for 
phonological awareness. 



 



 
Associated Skills: 
§  Child can point to the right letter when asked. 
§  Child can name letters when asked. 
§  Child can identify the letters in own name. 
§  Child can tell the difference between 



uppercase (capital) and lowercase letters, if 
appropriate. 



§  Child can copy own name (or can copy 
letters). 
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5. Understanding about Words and Sounds 
Children’s ability to discriminate and manipulate sounds 
of language and to understand that sounds (and letters) 
are combined to make words.  



 Associated Skills: 
§  Child knows the sound(s) of the letters. 
§  Child differentiates sounds that are same or 



different. 
§  Child can identify the beginning sound of own 



name. 
§  Child can recognizes the same beginning 



sounds in different words (alliteration). 
§  Child can identify words that rhyme. 
§  Child shows growing ability to hear and 



discriminate separate syllables in words. 
§  Creates and invents words by substituting one 



sound for another. 
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By the end of this session, participants will:

* Increase their understanding of emergent math
andits place in early childhood development.

* Improve their ability to implement some specific
aspects of the ELM.

« Be more skilled atimplementing selected early
math activities.

* Increase their confidence and motivation as ECD
teachers.

* Find more ways to emphasize math in different
parts of the daily schedule
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1. Numbers and Counting 
Children’s understanding of numbers, quantity, order, 
ways of representing numbers, one-to-one 
correspondence, and counting. 



 Associated Skills: 
§  Child can count to ten or higher. 
§  Child can identify and name the numbers. 
§  Child can tell if there is more or fewer when 



an object is added or removed from a small 
group of objects. 



§  Child can tell the difference between “some” 
and “all.” 



§  Child can use number words to describe “how 
many” (“four sisters”) 



§  Child can match up numerals (1,2,3 etc.) to 
sets of objects (three leaves) 



2 











image42.emf



2. Patterns 
Listening Children's ability to understand patterns, which are things 
that repeat. 



 
Associated Skills: 
§  Child can recognize patterns—starting with 



simple to more complex ones. 
§  Child can copy, extend and later generate his 



own patterns—starting with simple to more 
complex ones. 
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3. Sorting and Classification 
Children’s ability to distinguish between alike and 
different objects and to sort them according to one or 
more attributes. 



 Associated Skills: 
§  Child can sort and organize objects using one 



and later more than one characteristic. 
§  Child can match alike objects. 
§  Child can arrange numbers and objects in a 



series (e.g. big to small). 
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4. Comparison and Measurement

Children's ability to describe and compare measurable
attributes, as well as to classify objects by certain
attributes.

Associated Skills:

«Child can remember andtalk aboutthings that
have happened.

«Child cantalk about ‘before” and “afier”
«Child can decide that something s biggerthan
something else.

«Child can decides that something heavier than
‘something else.
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5. Geometry 
This knowledge area refers to a child’s ability to 
understand ideas about shape, size, and position. 



Associated Skills: 
§  Child can use and identify shapes (circle, 



square, triangle, etc.). 
§  Child can throw and catch objects. 
§  Child can stack things up or move things 



around in space. 
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