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ECD - Early Childhood Development refers to the holistic development of young children from prenatalto eightyears
of age across the various developmental domains, including physical, cognitive, linguistic, socio-emotional and
spiritual / cultural.

ECD Teacher — This refers to any personnel who work with young children and may include qualified teachers,
teacher’s assistants, community volunteers, parents and or caregivers

ECD —This will depend upon the context and refers to any environment where the young child is actively engaged in
learning with other children such as kindergarten, home-based care centres, playgroups, community run ECDs,
Government run ECDs, Privately run ECDs.

Field Guide — The Learning Roots Field Guide is the operationalsupport forthe Learning Roots Project Model, and is
intended for use by National Office and ADP staff.

Partnership — This will depend on context, but may refer to partnerships with government, business, community
leaders, NGOs, FBOs, CBOs, UN agencies, training institutions including universities,

Project Model — The Learning Roots Project Model outlines the core components of an evidence-based approach to
ECD at the community level for children aged 3 to 6 years, and is intended for use by SOs, ROs, and NO staff.

Learning Environment — This refers to any environment where young children are stimulated to learn and develop

and may include their household, ECD (see above definition), orthe broader community including cultural ceremonies
and religious activities.
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Executive Summary

Overview

The purpose of this guide is to support World Vision National Office and Area Programmesbyidentifying the core
components of an evidence-based approach to early childhood development (ECD) programming atthe community
level forchildrenaged 3to 6 years. The Field Guide outlines the minimum standards of the Learning Roots approach
for most contexts; Learning Roots will contributeto World Vision’s Child Well -Being Outcomes (CWBO) and relevant
Targets (CWBT). The core components of the Learning Roots ECD approach are illustrated within the Conceptual
Frameworkin Figure 1 below.

Figure 1: Learning Roots Conceptual Framework
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ECD programminginvolves creating the optimal environmental conditions in orderto produce the best outcomes for
holisticchild development. Itisimportantto fostera supportive e nvironmentforchildren to develop acrossthe four
developmental domainsincluding physical, cognitive, language-communication, and socio-emotional development.
There is an abundance of evidence that highlights the need to urgently invest in ECD to help the most vulnerable
childrenreach theirfull potential. Therefore World Vision isinvestinginthe Learning Roots approach to ultimately
improve the developmental outcomes of children aged 3 to 6 years in target communities through effective and
holisticECD initiatives.

The Learning Roots approach engages an ecological framework to child developmenttoimprove the environmental

conditions surrounding the individual child. This is captured by the three outcomes and associated outputs as
highlighted in Figure 2 below. The first outcome focuses on the household and community environment, the second
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outcome on the learning environment, and the third outcome focuses on the policy environment surrounding the
individual child.

The Learning Roots project model addresses the developmental needs of children from age three through six. The
model aims to enhance the comprehensive development of children and improve parents’ skill to impart quality
supportfor theirchildren. Itfollows three partapproach

Three Part Approach

Parents & Teachers & Inclusive Systems
Community ECD environment Strengthening

World Vision Ethiopia withits new Start Education Early for Children (SEEAC) strategy aspires toimplement LRECDin
more flexible modality to address the needs of the mostvulnerableinthe innervillages. The new approach tries to
establishaquality ECD program with high flexibility of contexts, schedule , learning spaces, and kind of learning and
play materials. It is believed that quality is mainly about responsive interaction among the child, learning
materials/environmentand teachers.

1. Awareness raising and capacity building for District education office, primary school leaders and selected
firstcycle teachers

2. Communitysensitization and mobilization:

3. ECD Center management Committee (CMC): facilitates smooth communication among ECD actors, mobilize
resources, ensuresthe functioning of the centerand its sustainability.

4. Well-tailored training and coaching for ECD teachers

5. Use of Locally made learning and Play Materials

6. Well prepared learning environment

7. EngagementDEO and Primary School Leaders to monitor and support the ECD center

CMC identifies spaces for the ECD establishment and mobilizes resources for establishment of rehabilitation. A
primary school is responsibleto manage and administerthe established 4 or 5 Satellite ECD centersin col laboration
with CMC. DEO is responsible for enrolling ECD teachers/facilitators and paying their salaries/stipends. WVE
provides selected industrial materials and builds the capacity of ECD teachers, CMC, DEO and school leaders.
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Learning Roots Log frame

Outcome

Enhanced early learning and readiness of children 3- 6 years in target communities

Output

Increased quality of ECD centers for
children’s development

Parents / caregivers provide enhanced
support for child development

Increased engagement by government and
communities for inclusive and quality provision of
Early Childhood Development

Activity

Mobilize/ sensitize the community on the
importance of ECD (include COVID
issues)

Conduct training for facilitators on
Learning Roots parenting manual
(inclusive of health and nutrition
component and Celebrating family
component) (include COVID issues)

Train District education offices, school principals and
other local institutions on ECD and coaching for
professional development (COVID sensitive planning
and support system)

Activity

Establish ECD centers / Refurbish pre-
existing centers

Conduct quarterly training on parenting
(Be COVID sensitive)

Orient school teachers (Grade | -4) on the
importance of ECD and smooth transition

Activity

Furnish ECD centers with appropriate
locally made play and learning materials

Facilitate home visit

Conduct regular learning circles among ECD
teachers/facilitators

Activity

Train selective ECD teacher trainers on

Learning Roots methodology including
parenting (CF) (COVID sensitive ECD
programming)

Conduct biannual CF/Positive parenting
review workshops

Organize ECD clusters for technical and resource
support

Activity

Train ECD teachers on LR methodology,
and appropriate curriculum.

Train parents on how to develop toys,
and learning resources from local
materials (Be COVID sensitive)

Hold action-learning sessions on M&E findings with
local Education actors and authorities

Activity

Train ECD teachers on learning material
development, maintenance and
appropriate usage

Activity

Organize discussion and visit programs
to facilitate smooth transition from ECD
to primary school

Activity

Activity

Establish and train ECD management committees
(managing COVID effects)

Develop user friendly learning and COVID sensitive
communication materials (NO level activities)

Conduct ECD baseline study employing IDELA (NO
activity)

Conduct regular field supervision and mentoring with
ECD actors (NO & AP level) (employ COVID safety
checklist)




How to use this Field Guide
The Learning Roots Field Guide is the operations support forthe Learning Roots Project Model. The intention of the

Learning Roots approach is to strengthen existing ECD programming, rather than replacing what is currently being
implemented in the field. Therefore when a district already has ECD programming being implemented, it is
recommended thatareview of existing programmingis undertaken to identifyhowitcan be strengthened, using
the Learning Roots Project Model. ECD is a most opportune time to give a good head start for all children, especially
those who are mostvulnerable. Itisalsorecommended thatinclusion of the most vulnerable childrenisensured as
the programmingis reviewed.

For an ECD projectto become a Learning Roots project, it must contain all three outcomes of the model asoutlined
in the log frame. Contextualisation of Learning Roots will occur at the output level to ensure that each project is
relevantforthe target population. Itisrecommended that Area Program Office’s engage the national ECD technical
experttosupport with contextually adaptions where the need has beenidentified.

The Field Guide is structured inalignment with the three outcomes and associated outputs, with guidance on project
preparation as well as monitoring and evaluation. However it is important to note that the Learning Roots Field
Guide is not a step-by-step process, but rather the outputs can be simultaneously implemented according to each
context. If you need step by step guidance, you can consult LR field guide-2.

Learning Rootsisa programmingapproach for ECD targetingchildren 3to 6 years of age andis recommendedto be
implemented alongside with health projects targeting under 3 children.

Assessment

It isassumed that a broad assessment of the target area has already taken place usingthe recommended DPA tools
and that Early Childhood Development programming was identified as a priority need by the various stakeholders,
including the target communities.

Consideration mustalso be given to how the Learning Roots approach and recommended DME framework fits within
the existing DME framework at the AP and NO level. Itis anticipated that the Learning Roots programming approach
will contribute to the Child Well-Being Targets and associated reporting foreach NO, as holistic ECD programming
providesthe solid foundations for sustained well-being of children and their families, especially the mostvulnerable,
across all four CWB targets.

In additionto the broad assessment using the WV DPA tools, the Learning Roots approach specificallyrecommends
assessingthe following aspects of the proposed target area(s):
v' Assesscurrentknowledge, attitudes and child raising practices (KAP)amongst people inayoungchild’s (3 to
6 years) circle of influence, (i.e. parents, caregivers, and community leaders), to identify practices that
impact child development (both positively and negatively)
v' Assess situations of the most vulnerable children in the community who fit in the target age group, and
identify ways that could betterincludethemin existing ECD effortsinthe community.
v' Assess current levels of sectoral integration within the NO, ADP, existing ECD programming, policy
environment, and consider how this could be strengthened to achieve holisticchild development
v Assess current levels of stakeholder partnership and identify opportunities for strengthening to achieve
sustained holisticchild development
Currently, we are employing IDELA and MEQA tools to capture all the LR components.



Time commitments

It is recommended that the Learning Roots approach is supported fora minimum of fourto five years, including at
least a 6 month assessment and design phase, to ensure the sustainability of holistic child well-being outcomes.
However it is important to also note, that this time frame may be less in areas where there are existing ECD
programingand the Learning Roots approachis used to strengthen the existing ministry.

It is recommended that each Learning Roots project starts slowly with a small target focus in the first year of
implementation to use as a pilot model. As the community experiences the benefits of the pilot model, relevant
stakeholders may become more willing to support Learning Roots in their community by committing resources to
support the implementation. This slow approach will require an understanding from the donor, partners and
community alike, aswell as strong and consistent messaging to all relevant stakeholders fromthe project team.

Sustainability Considerations
Sustainability and transition planning must be considered from the onset of the Learning Roots proje ct model. Each
Learning Roots project must promote a community development approach to programming whereby the community

and relevant partners are empowered to sustain the program and associated outcomes without the support of
World Vision. The ultimate aim of sustainability is for the circle of influence surrounding young children tovalue ECD
and for the culture to positively impact child development. Thus the first sustainability measure for any Learning
Roots projectis to ensure the inclusion of all three outcomes of the model as outlined in the Logframe.

To sustain the project goal of improved developmental outcomes for children 3 to 6 years, there must be an
overarching awareness that any change takes time to emerge, whether amongst the household, community, or
policy environments. There should be supportive policies for early childhood, with the necessaryinvestment, both
financial and human, toimplement such policies.

Itiswell documented that early childhood initiatives need to be multi-sectoral in nature to contribute to the holistic
development of young children and to sustain the benefits of such programming. It is expected that the Learning
Roots project staff actively work cross-sectorally with other WV colleagues, partners and governmentdepartments.
Sectorsthat should be considered forintegration with the Learning Roots approach include:

- Healthand nutrition

- Economicdevelopment

- Child protection

- Environmentand livelihood

- WASH

- Resilience

It is recommended that all Learning Roots projects have a strong focus on the following aspects to make
sustainability areality:
v'Investmentin community engagementto strengthen awareness around child rights and the value of ECD
v" Invest in approaches that strengthen capacities and work to empower stakeholders at the household,
community and governmentlevels
v" Involvement of local partners and government from the onset of the project
v' Strengthening of monitoring systems including supervision and support for the ECD workforce, ECD
management committee’s and the formal government system
v Instilasharedresponsibilitytoinvestinthe future generation
v' Strongintegration across multiplesectors at the output and activity level relevant to each context

9|Page



Monitoring & Evaluation

Monitoring and Evaluation (M&E) is
important for documenting | Figure 3: Evidenced Base Programming (EBP)

progress, recording effectiveness of Evidenced Based Programming can be thought of as the bridge between
programs, and engaging research and practice; between theory and reality; between the laboratoryand

stakeholdersin acycle of continuous the field. The term itself comes from the health sector and was coined to reflect

improvement. Effective M&E helps
determine the nature and quality of

the findingthat what works inthe laboratory (pureresearch) may not work as
expected once applied outsidelaboratory conditions.

change that has taken place,
contributes to learning and

Evidence is used before, during, and after programming. Itis not justabout
collectingdata.As NGOs we arealso concerned about the following elements:

reflection, and most importantly e Voice and inclusion of especially the most vulnerable: presenting
helps to identify improved child beneficiaries perspectives on effects of an intervention.
developmentasa directresult of the e Appropriateness: using methods that are justifiablegiven the intervention.
Learning Roots intervention. e Triangulation: using mixed methods and multipledata sources.

e Contribution: demonstrating how change happened and explainingthe
Monitoring requires the collection of causal pathways.
quantitative and qualitative data at e Transparency: open about data sources and methods used as well as

limitations.

multiple points throughout the
program cycle and should be used to Ord, K. 2014. Evidence Based Programming, World Vision International
determine if activities need
adjustmentduring the Learning Roots intervention. Evaluation, on the other hand measures how well the program
activities have met expected objectives and the extent to which changes in outcomes can be attributed to the
Learning Roots intervention. The measurement of child developmental milestones (IDELA instrument) is the gold
standard in evaluating the effectiveness of ECD interventions, along with changes in knowledge, attitudes and
practices amongthe key adultsina child’s life (IDELA caregiver). The work of M&E is a shared responsibility among

program staff and DME teams.

There are three approachesto M&E withinthe field of ECD:
e Directobservation of childrenin anatural setting
e Adultengagement (by parents, caregivers, and/orteachers)
e Assessing Children

Direct observation of childrenin natural settings such as homes and schools has the advantage of being unobtrusive;
however, it requires intensive training of observers and may not capture the full range of a child’s abilities or
behaviours. Parental, teacher, caregiver, and reports from otheradults who are importantto a child can provide rich
information on childrensinceit comes from observers who know the child best. It does not require, as much training
but bias on the part of the reporting adults must be considered. Finally assessing children in a controlled
environment has the benefit of producing relatively unbiased assessment but testing only providesasnap shot of a
child’s ability and may say more about the child’s ability to meet the demands of testing rather than actual
capacities.
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Figure 4: Assessmentversus Testing and the Danger of High-Stakes School Entry Exams

The terms assessmentversus testingare often used interchangeably.But itis importantto recognize the difference
between these concepts, especiallyinthecontext of childrenage 3-6.

e Assessmentis the process of gathering information over time to monitor progress and make educational
decisions if necessary. An assessmentincludes methods such as observations, interviews, essay or multiple
choicetests, and/or behaviour monitoring.

e Testingis a method to determine a student’s ability to complete certain tasks or demonstrate mastery of a skill
or knowledge of content (testing is one type of assessment).

Assessment, over time, usingmethods such as parentinterviews, observation, and behaviour monitoringis recommended
for measuringyoung children’s progress against developmental milestones. However, formal testing of children3-6is not
appropriate. Children aretoo young to perform inthis way. Formal testing can lead to unhealthy labelling of children at
young ages, increased competition among parents, and pressureon young children.

Furthermore, World Vision along with the wider ECD and ECE communities does not recommend the use of a one-time-
use school readiness testto determine whether or not a child enters primaryschool. Weshould not determine a child’s
abilitytodo well inschool by a singletest administers ata single pointin time with a singleevaluator. Rather, a child’s
overall development over time must be considered. The focus should be on monitoringchildren to identify individuals
who might need extra help and attention, not keeping them out of school.
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Strengthening the Learning Environment

Output 1 - Increased quality of ECD centers for children’s development

1.1: Mobilize/Sensitize the community on the importance of ECD

The focus of output 1.1 is to mobilizethe communityand influential peopleto helpthemunderstand the value of
early childhood education. The community members should be oriente d on the importance of ECDso that they will
provide the required support forthe upcoming activities. Prior to the community mobilization key district education
officers, KETEB and nearby primary school directors should be oriented so to engage them in the community
mobilization activity. These people have the authority and acceptance to share such valuable information for the
community and our WVE education officers should play facilitator role to conduct fruitful orientation. During the
mobilization process, schoolleaders and district education experts should encourage the community to mentionthe
challengestheyon theirchildren education in terms of children’s reading ability, behaviour, physical well-being and
so on. This iswill help them as starter to portraithow ECD enhances children’s academic performance, facilitates the
development of acceptable behaviourand lays afoundation forfurtherlearningand development. The orientation
session should start fromthe existing problem identification to actionable solutions setting. The community should
be stimulated to really understand the value of ECD, to find viable solutions to support theirunder 6 children with

ECD programming and select vibrant Committee members for mobilizing resources, identifying centre establishment
area, enrolling ECD facilitators and others.
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1.2: Establish ECD centers / Refurbish pre-existing centers

This activity is about creating a conducive learning space for children. The will be established/refurbished ECD
centers can be instituted in any child friendly areas where there are children who can benefit out of the program.
They can be established attached to primary school, in old AP compound, inthe villages’ communal spaces or service
giving institutions like Churches, Mosques, Idir and Associations’ halls. The places to be selected have to be
conducive forchildren’s quality learning and development. Most importantly, our community managed ECD program
advocatesthe high engagement of community members and local administrationinordertosustain the program.
The local administration and community members have to establish the centersin close work with WVE and besides
the pocket money for the volunteer teachers have to be covered by the community. It is a must to link all the
established/refurbished ECD centers with the nearby primary schools. In other words, primary schools should
administerand supportthe ECD center with the active engagement of center management committee since ECDIis a
part of the overall general education system. Education officers are encouraged to plan thoughtfully and engaging
our center of gravity to establish few, learning centers which can be replicated in fidelity. In short, Our LR centers
should be learning centers with high quality standards.

Criteriafor a safe learning environment

v' Well-aerated and lighted wide learning areas/classrooms

Learning areais clean,dryand hygienic

Adequate spaceto accommodate 30 — 35 children (approximately 1.5 metres per child)
Onlychildren of age 3+ up to 6+ are accommodated in the ECDs

Classrooms areorganized as per the age of the children (3+ - 4;4+ -5 and5+- 7)

AN NN

Children of above 7 years of age should not be admitted in the center sincethe programis not designed up to their
needs.

Safe and caringenvironment

Located inclose proximity to children with disabilities

The outdoor playareais safeandlocated away from high-riskareas (such as ponds, busy roads, markets etc)
Children escorted to and from the ECD centre by parents or teachers

Positiveand consistent feedback

Learning resources equally accessibleto all children

ECD Teachers have good time management with no long wait periods

Children have the opportunity to learninlarger groups,smaller groups and alone

Adaptations are made for children with disabilities

Activities areculturally appropriateand promote mother tongue instruction

Accessibility to safe water

Accessibility to toilet facilities for all children

AN N N N U N U N N N NN

Learning area has good ventilation and lighting

Itis possible todeliveran effective, high quality ECD program despite the absence of a physical structure. Therefore
the budgetallocation forthis output should focus on making the learning environment surroundingyoung children
safe, ratherthan on construction, which does not directly influence the learning outcomes of youngchildren in the
same way that well trained ECD Teachers, quality learning materials, and community support for ECD does. In fact
the Learning Roots approach recommendsthe projectteamto negotiate an alternative meeting space within each
target community where ECD activities can take place. This could be withinalocal church, community meeting hall,
oreveninsomeone’shome, andisa goodindication of community readiness to support ECD.
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1.3. Furnish ECD centers with appropriate locally made play and learning materials

Children learn best through doing, rather than by observing or listening and therefore learning through play and
game-likeactivities must formthe cornerstone of ECD pedagogy. In orderto supportchildlearning outcomes, the
resources availabletoyoungchildrenin the ECD settingas well as within the home environmentneedtoencourage
play, be age appropriate, culturally relevant, and supportthe child’s holisticdevelopment acrossthe four domains
including;

1. Physical development(growth, fineand gross motor)

2. Social and emotional development

3. Language and communicationskills

4. Cognitive development (knowledge and critical thinking skills)

The learning materials and experiences provided by the ECD setting need to be specifically linked to the appropriate
child development milestone. The learning resources must be challenging enough to stimulate the child’sbrain and
to gradually supportthe child’s mastery of that specificskill as guided by the relevant developmental milestone. It is
the responsibility of the ECD Teacher and caregivers to provide enough time for children to be engaged in child -
initiated and adult supported play. Once achild has mastered a specificskill, they will typically become bored and
will need further stimulation in the form of different learning materials and adult support fortheirbrainto continue
itsdevelopment.

It is common for the community to request
commercially made, often expensive toys that are
not sustainable once damaged, not culturally
relevantandrarely developmentallyappropriate.
Therefore it is highly recommended that the
Learning Roots project team support the
development of locally made learning materials
that are safe, low cost, developmentally
appropriate and attractive. Engaging the
community in the production of locally made
learning materials is able to raise awareness of
the importance of learning through play for
children, and promote asense of pride and empowermentin the process. Employing the Material Creation and Toy
guide, the education officer should organize material development workshop to developamplelearning materials
for the classrooms.

Community groups who may be involved in the production of learning materials for young children include;
- Parents(consideratoy making workshop integrated into the parenting education sessions —output 1.2)
- ECDTeachers(conducta toy making workshop as a key component of their ECD Teachertraining)
- Grandparents (often possess the traditional stories, recipes, games, songs, dances)
- Men (considerskillsthatthey have to support the development of culturally relevant resources)
- Youth orreligious groups (could join the toy making workshop for parents. Parents could conduct training of
trainers methodology for sharing some toy making methods)
- Primaryschool students (could support toy making activities through the transition outputs)
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The production of locally made learning resources needs to engage a systematic approach to ensure that they
supportthe child developmental outcomes of emergent literacy, emergent numeracy and foundationallife skills. The
systematic approach used to support the production of learning resources may include community consultation,

analysis, and design, purchasing of stationary,
collection of household materials, training and
construction of the toys. Another important

Benefits of locally made learning resources

v" Increased accessibility of resources

v' Cost effective
consideration is the storage of the learning v Ableto replaceresources if they are damaged
resources to ensure that they are secure and v Culturally relevant
protected from the weather. v Able to promote mother tongue language
v" Able to promote community participation
Material Creation and Toy guide is an v" Able to increase community ownership of the project
excellent resource to support the v Able to foster and preserve traditional learning activities
development of learning materials that should v" Ableto integrate with environmental awareness and
be available to support the development of promote recycling
v" Ableto adaptthe learningresources to supportgender-fair

youngchildren, including;
1. Blocksand building
Gamesand puzzles
Books and pictures
Sand and water play
Imagination
Learning materialsto supportemergentliteracy
Learning materials to support emergent numeracy

play and promote the inclusion of children with disabilities

v" Encourages a strengths based approach to ECD programming
whichidentifies the assets within each community

No vk wN

In terms of out-door play materials and games, itis quite advisable to use wood, old tires and other local materials to
construct varieties of engaging and colorful play equipment.

1.4 — 1.6: ECD Teachers have strengthened capacities to support improved learning environments

Under this general activity, thereare three similaryet separately presented activities. Activity 1.4is aimingtocreate
selective ToTs to cascade the trainingin theirimpactareas. Activity 1.5 and 1.6 are about buildingthe ECDteachers’
capacity on the basics of LR and material development skills. The overall purpose of this task isto improve the skills
and knowledge of the ECD workforce sothat the quality of the learning environment helps children to developin all
domains and be ready to succeed in school. Strengthening the capacity of the ECD workforce is an essential
component of any effective ECD initiate and thus the budget allocation for this output needs to be adequately
supported. In fact the investment in ECD workforce capacities are far more important than the actual physical
structure in relation to quality learning outcomes
of young children. Employing the LR teachers
training manual, the ECD teachers should be
trained onthe 12 sessionswiththe required guide
eitherthree ortwotimesina year.

In either context, our role is to strengthen their
capacity through exposure to quality training
opportunities. Training of ECD Teachers will
depend on context and be provided by the ToTs
aerated at National level.

It is recommended that the ECD Teachers are
initially exposed to foundationaltraining, which is
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to provide practical training thatis closely linked to the ECD learning environment with opportunities for hands-on

case study #1: Quality training for quality results!

Selamawit Ferede is a diploma holder in preschool education and has been teaching at ECD center for the
past couple of years.

She is one of the teachers that took World Vision ECD training and it brought about a progressive change on
the way she teaches and manage classroom. She says, “The knowledge | had from my diploma course was
theoretical. | was bored, sleepy and lacked interest to stay long in the classroom. Neither was | satisfied with
the way | offer the teaching learning process.”

Selamawit continues explaining its significance “World Vision ECD training is absolutely practical. The
presence of structured daily routine and organized learning corners in the classroom makes the day very
engaging, and exciting for children and me as well. Now Children no longer show a sign of tiredness and lack
of interest. They rather wish to stay longer.”

Yetsedaw Melesew, 6, is one of the student at this early childhood development centre. He says, “Our school
is a good place to stay at. | am able to learn both Amharic and English Alphabet. | play various games. Our
teachers are reading stories of animals and people to us. | always long to \isit our school every day. | love to
be here all day long.”
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skill development. The training needs to focus on what children need to learn, as well as how they learn and
effectiveteaching methods that promote child development.

The ECD Teacher should be closely supervised for the first year or so with follow up training provided at least one
day a month. The person providing the follow up training should be familiar to the ECD Teacher and preferably
delivered by the same person who provided the initial foundational training where possible. This provides
opportunity for ECD Teachers to come togetherand share experiences, challenges and supportona regularbasis. In
addition, the ECD Teachers should have the opportunity to participate inrefreshertrainingandtolearn with other
ECD Teacherson a yearly basis through study visits to other community ECD initiatives.

1.7: Organize discussion and visit programs to facilitate smooth transition from ECD to primary scho ol

As we read in output 1.7, transition is not an event but a process by which gains from ECD programs can be built
upon or lost. This critical process has impact on success in primary grades of 1, 2, and 3 and beyond. Children’s
readiness for transition depends on mainly on parental readiness, primary school readiness and ECD and primary
school readiness. Therefore, there are lots of preparation and readiness expected from the learninginstitutions and
the readiness of ECD actors to create wECDoming atmosphere for children. Series of meetings and visit programs
should be organized between ECD and Primary school teachers to share information and facilitate smooth transition.
Please the tables below:

How ECD Teachers can support successful transition to primary.
v" Providefor a wide range of interests and abilities beyond the child’s chronological age (challenges).
v" Design experiences to stimulateall areas of development—physical, social and emotional, cognitive, and
language.
v' Planactivitiesthatareresponsiveto the child’s interests, culture, and linguistic background.
v" Organisean environment for children to select activities froma variety of choices.
v"  Organisethe day sothat children work individually orin small informal groups for much of the day.
v" Provide many opportunities for children to see how spoken and written languages arerelated.
v" Get to know the grade 1 and 2 teachers.
v" Schedule a visitto primary school for the ECD children.
v" Discuss activities to expect at the new school to help children feel comfortable and confident.
v" Planto talkto primary school teacher about each child’s progress.
v' Provideparents with information aboutthe new school and registration.
v" Encourage parents to attend an orientation meeting at the school.
v' Organisecommunity forums on transition to primary school
v" Work with the primary school toimplement a plan for transition.
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How Primary School Teachers can support a successful transition to primary.

v" Work with ECD teacher; respect each other’s professionalroles.
v"Invite preschool childrentovisitgrade 1. Send grade 1 students to the ECD centre to tell children what they

can expect.

v" Involvegrade 1 childrenin makinga book about going to school that they will giveto the children when
they visitthe ECD centre.

v" Conductjointpreschool and grade 1 screenings.

v"Invite parents to school for wECDoming and orientation.

v" Visitchildrenand families and get to know them outside of the school environment

v" Have a personal conversation with each parent before school begins;listen to them talk about their child.

v' Begin grade 1 with similaractivities to those found in the ECD centre and/or preschool sochildrencan
begin school with confidence.

v" Design experiences to stimulatelearninginall areas—physical, social emotional, linguistic, and cognitive.

v" Providea wider range of abilities than chronological age suggests.

v" Providean environment where children can learn through active exploration and interaction with concrete

materials,adults,and other children.
v"  Planactivitiesthatareresponsiveto child’s interests, culture, and language

AN

Read and tell stories that deal with a range of child’s emotions and discuss.
v" Incorporate parent / caregiver-volunteers to help assistteachers with mother-tongue translation.

Community Engagement

Output 2 — Parents / caregivers provide enhanced support for child development

2.1: Conduct training for facilitators on Learning Roots parenting manual (inclusive of health and nutrition

component and Celebrating family component) (include COVIDissues)

This activity is about creating capacitated parenting education facilitators. These facilitators can be ECD teachers,
Center management committee members and invited professionals from Health and protection stream. Employing
the LR parenting manual, the facilitators should be trained with practical simulationsin orderto conduct similarkind
of participatory parental discussion. There are six core sessions and additional supportive sessions. And parents in
each ECD centers are encouraged to attend this monthly parental sessionsin orderto enhance theirawareness and
involvement at home with their children quality development. Therefore, parenting education facilitators should be
trained thoroughly and need to have the manual in theirlocal languages for better facilitation.

2.1: Conduct parenting education (Be COVIDsensitive)
Parents are their child’s first teacher and have the most influence on their young child. Therefore, parenting

educationisa vital component of any ECD project. Participation of parents and other caregiversin the development
of theirchildrenisimportanttosupportlearning and developmentinthe home andtotherefore sustainchild well -
being outcomes. Itis also the platform to understand, challenge and re-evaluate cultural views and practices that
impact child developmentin anegative way.

Parents can also make a significant difference forthe lives of especially some groups of children, such as girl children
in certain culture or children with disabilities including those with intellectual disabilities, Parents of these children,
as well as parents who are most vulnerable can be provided with special attention and extra encouragement to
supporttheirchildren’s ECD.
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The overall purpose of parenting education is to empower caregivers to positively influence their child’s
developmentregardless of theirown education levels. Project staff work to help parentsidentify the key priorities
for theirchildrenandto strengthen theirskills and confidence to achieve their aspirations. Parenting education aims
to strengthen knowledge, practical skills and confidenceto support theirchildren’s overall development. Parentsare
also key motivators within their community and have the ability toincrease demand for quality ECD services when
informed, participating, and empowered.

The parental education meeting should be organized on monthly basis with the facilitation of ECD teacher or CMC
members. The core 6 sessions and supplementary sessions should be conducted systematically. The initialmeetings
with the caregiver group should provide an opportunity to explore cultural views, practices and priorities for young
childrenintheircommunity, as well as raising awareness about child development, the importance of positive role
modelling, and the benefits of investingin ECD. Project facilitators need to use a peer-to-peerlearning approach and
have strongskills in facilitation to promote the sharing of knowledge between group members. The facilitator should
talk less and listen more, and have the ability to sensitively probe for details as well asbeingabletorespond when
harmful practices are shared.
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Figure 5: Guidelines for Parenting Education
v' Regularmeetings atleast monthly

Small groups of less than 30 caregivers
All parents who have childreninthe ECD have to attend each session
Each sessionto promote in-depth discussion as well as the opportunity for caregivers to develop

ASRNIN

practical skillson ECD
Contextualised content based on priorities identified by the group as well as education levels of

<\

the group members

Integrated topics that promote holisticECD and compliment the ECD centre curriculum

Use a strengths based approach that builds on the assets existing withinthe group

Focuson peerto peerlearning approach and strongfacilitation skills

Respect cultural values and traditions that shape differing perspectives on child development
Engage significant others within the community such as;

grandparents (i.e.share traditional games and stories)

AN N N NN

youth (i.e. take care of children while parents engagedin the meeting. Itis possibleto use some
of the toys, puzzlesand blocks from the ECD to work with young children)
v primary school children (i.e. support toy making for ECD centre)

1.3: Facilitate home visit

Home visits are an effective way to provide additional tailored support to most vulnerable households, having more
impactthan a caregiverdiscussion group alone. Home Visits provideindividual support for caregivers and their child,
givingtime forthe ECD teacherto talk with the caregiver about theirchild’s strengths, learning skills, what is working
well and any concerns they have.

ECD teachers should spend extra time with caregivers/families who need extra supportl including caregivers and
children with disabilities, as they may need support to get to the sessions, may not use local resources such as health
services, and may have home environments that are more difficult for children. While home visits should be made a
priority formostvulnerable households, if capacity and time allows home visits can be provided to all children within
the ECD centre.

As a minimum standard, the LR program includes atleast three home visits throughout the yearto mostvulnerable
or selected households as follows:

e Avisitbefore the start of the year to build arapport with the child and the family; talk about the benefits of
attending an ECD centre; introduce the Daily Routine and ask about any barriers to the child attending the
centre.

e Avisittodiscussthe child’s development, observations fromthe classroom; interests of the child; areas of
strength and learning skills requiring further development that can be promoted within the home.

e Avisitshortly afterthe yearclosestofollow up onthe child’s development, areas of strength and learning
skills requiring further development that can be promoted within the home, and to discuss the plan for
transitioning to school oronto the nextyearof ECD centre

In some situations, such as fragile contexts, outbreak of disease or if the home is known to be unsafe for visiting,
thenregularphone calls to the family following asimilar structure can be used as a replacementto home visits.

Please consultthe Home visitor manual forthe details!
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1.5: Train parents on how to develop toys, and learning resources from local materials (Be COVID sensitive)

This activity is about helping parents to develop some play materials at home to support their children’s quality
development. Therefore, the parenting education facilitators can lead parents with the creation of local materials
employing the Toy creation guide. During the monthly parenting sessions, facilitators can allot some time for
material creation activity and extend the activity to home assignment as well. Facilitators even can arrange a
separate dedicated time for materials creation workshop.

Systems Strengthening

Output 3 — ECD promoted at community level with active participation of partners.

3.1.: Train District education offices, school principals and other local institutions on ECD and coaching for
professional development (COVID sensitive planning and support system)

The ECD work force need to strengthen the sector through technical, emotional and financial support to beget
guality program for the betterment of children’s development. The center of gravity (district and school level
education leaders) have all the tools and power to influence the sector for good if proper training and guidance
delivered up totheircapacity level. It has been witnessed in Jabi Tehanan AP where the capacitated center of gravity
scaled upthe ECD program withits own budgetandtechnical persons. Soitis quite advisable forLR implementing
APsto planthoughtfully and target key personsinthe center of gravity forfurthertrainingandengagement. Most
importantly, the capacitated center of gravity can conduct the regular monitoring and coaching activities in their
sphere of influence in sustainable manner. Education officers should provide the monitoringtools, contextualized
training, creating experience sharing program and encouraging the leaders to continue with theirregular coaching
and monitoring.
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case study #2: Capacitated partners boost ECD in Jabi

Access to pre-school programmes of any kind hawe historically been very low, and almost non-existent in rural
areas of Ethiopia. Hence, the most disadvantaged children in rural and hard to reach communities are either
coming to grade 1 without having the necessary preparation or are enrolling late. Animut Yeneayehu, Jabi
Tehnan District ECD focal person has this to say, “Our district had no pre-school programmes of any sort
earlier. Parents had to keep their children at home up until they reached seven years. When they joined
primary education at seven, they used to struggle to learn alphabets, face difficulties socializing themselves
with the school environment, peers and teachers. For this reasons, many were forced to drop out of school.”

In a bid to ease these challenges, World Vision started its ECD programme in the district. It capacitated 1,058
teachers on early childhood dewvelopment, provided training on learning and play material development utilizing
local resources, supported the community with industrial materials to construct ECD centres and created
awareness on the importance of ECD. In the last three years, 42 ECD centre were opened through World
Vision industrial materials support. 125 ECD centres opened across the districts by the government and
community participation. “Children’s social skills, school performance, interest for education has improved
significantly. The dropout rate at primary education has reduced from five percent to below one percent,”
Animut happily explains

Animut is very grateful to World Vision for introducing and supporting children dewelopment and learning at the
district. He says, “World Vision has shown us the road map as to how to enhance our children’s future
potential. We will do all our best to sustainably run the early childhood dewelopment works going forward
flourishing.” It is true local level capacity building makes a difference in sustainably expanding the senvices at
the heart of the community.

1.2.: Conductreqular learning circles among ECD teachers/facilitators

Effective early childhood teachers are the mostimportant component of ECD centres, as they fulfil the critical role of
helping children to be well-prepared for school and life. Effective teachers know how to provide caringinteractions
and inclusive teaching techniques that encourage children to think, solve problems, and learn through play.
Teachers who have specific preparations in ECD and education are more likely to engage in warm and positive
interactions with children, offer richer language experiences and create playful environments that resultinlearning.
Teachereducation significantly predicts ECD centre quality. Thus, professional developmentisthe cornerstone for a
quality and inclusive ECD programme.
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An effective professional development programme is based on abody of core knowledge and competencies. Thereis
a system in place to ensure the quality of training. There are clearly defined requirements and incentives for
participants. Increased competence gained from training and experience resultsin jobadvancement. An effective
system provides forthe needs of teachers atall levels. Trainingis provided on acontinuumtoexpand and deepen
knowledge over time. A learning circle is one of the major way of professional development approach where
teachersthemselves organize discussion forums to digest challenging and critical educationissues. There isaguiding
manual (Professional Development Guide) to facilitate this learning circle practice. It consists of a minimum of six
sessions covering the topics of nutrition & WASH, child rights and participation, including those of children with
disability, and child protection. All sessions are provided within this manual. These sessions should start a month
afterthe foundational Learning Root Teachers Training and be continued once per month thereafter. More can be
added depending on need and topics can be adjusted accordingly. Allnearby ECD teachers can be members of the
group and conduct the learning circle at regular basis capturing the key notes for further support and
documentation.

3.4.: Organize ECD clusters for technical and resource support

This is activity is about creating a learning center for the purpose of further learning and sharing. In principle, all
Learning Rootsimplementing ECD centers should be learning centers since Itis a mustto establish quality centers for
children’s quality development. However; to go along with the currentsituation, each AP will purposely plan to uplift
the existing LRimplementing ECD centers to the level of learning centers with the required quality standards so that
all otheractors can come and learn fromthem. Our centers will enjoy the mark of excellencethatis the aim of our
LR program — setting best example.

3.5.: Establish and train ECD management committees (managing COVID effects)

The ECD Management Committee is an integral component of the Learning Roots project model because itisthe
main support structure for ECD mobilisation within each community. Investment in strengthening the ECD
Management Committee is more likely to result in sustained ECD initiatives and thus sustained child well -being
outcomes within the target community. It should be noted, that in some contexts, there may already be similar
structuresthat exist, such as Parent-Teacher Associations, and Kindergarten Management Committees. Therefore
our roleisto strengthen the existing structures to supportthe ECD initiatives withinthe community, rather than to
duplicate whatisalready there.

The composition of the ECD Management Committee should be parents of young children within the community.
The committee members should also be attending the Parenting Education sessionsand thusare developing their
skills to support child development in the home and community. Some Committees may also include a few
additional community members who are champions of ECD and thus have the role of influencingand mobilising the
community to support early childhood. The overall purpose of the ECD Management Committee is to ensure the
quality and sustainability of the ECD activities withinthe community. Itisrecommended thatthe committee meet
regularly (atleastevery month). The committee is responsiblefor:

- Mobilising theircommunity for ECD support

- Supportthe financing of ECD Teachers

- Supportthe financing of ECD centre maintenance

- Engaging with parents of youngchildren

- Monitoring attendance of ECD Teachers and children

- Monitoring of ECD Teacher performance

- Facilitating primary school transition activities (i.e. exchange visits, teacher awareness raising)

- Advocatingtoincrease the supportfor ECD within theircommunity
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Giventhatthe ECD Management Committee is the voice of ECD within the community and the link to sustainability
of community based ECD initiatives, then adequate supportand investment must be prioritised to strengthen the
capacity of the group. Activities to strengthen the committee may include supervision, financial management
training, advocacy training, income generation support, monitoring support, ECD capacity building, follow up
support, study visit to a model ECD centre and committee. Committee members need to be engaged in the
development of the transition plan from the beginning of the project.

Case Study #2: ECD management committee: a bridge between the community and ECD centers

Every early childhood development centre has one management committee elected from the community by the
community to serve as a bridge between the community and the ECD centers. The committee meets with
children’s parents every month to discuss the owerall performance of the centre. Sewnet Mola, Tsion ECD
center management committee secretary says, “The committee supports the teaching learning process of the
ECD centres, advise teachers, take disciplinary measures, if any, and mobilize resources and the communities
to contribute their part and send their children to school. ©

The entire community have full trust and respect for ECD management committee and so does the teachers
and the local governments. The community obeys the ECD management committee in ewvery aspect of
education issues. Sewnet says, “There is no community member that does not send preschool aged child to
ECD centre. They community are now delighted in their children school performances and count us as the
trustworthy leaders. They hawve also taken ownership of the ECD, contributing their part and working hard for
better.”

Sewnet is grateful to World Vision. He says, “World Vision is our reliable partner that ands with us in all of our

challenges. World vision is the father of education for our littleones and a real partner to end poverty from our

Community.”
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3.9 & 3.5. Conducting field supervision and review meetings
In order to maintain the quality of the program, having regular field supervision and mentoring is quite

pivotal to transform the program to the standard level. Field supervision checklists will be employed to
assess and discuss on the core thematic areas of the visits. There are summarized and detailed observation
checklists for ECD, questionnaires for parenting group participants and ECD management committees and
rating scales for classroom level observation. During the observation session at the ECD or parenting
education sessions, it is quite advisable to have more time in observing the natural scenario in order to
capture strengths and limitations. Having a discussion on the captured issues enhances and the capacity of
the ECD teachers; ensures transparency between the observer and ECD teachers; and improves the quality
of the program as well. During the monthly supervision session, the QA officer, representative of ECD
management committee members and education specialist will execute the field level supervision and
reflection sessions. This helps to capacitate the ECD committee members to undertake such kind of
support of program by themselves. Whereas when there is quarter level monitoring and evaluation,
government experts or officials should be included in the team in order to have common understanding
about the program. It has to be noted that the LR ECD model is all about capacitating the community

members and local administration staffs to own and run the program by their own capacity.

Review meetings are equally important like the filed visits in order to inform the represented stakeholders
(government officials, religious leaders, ECD management committees, represented community members,
adjacent primary school directors, selected early grade teachers, ECD volunteers, selected parenting group
members, etc) about the progress and challenges of the ECD works. One best way of assuring transparency
and sustainability on the ECD program is established through conducting review meetings with relevant

stakeholders. Their feedbacks and compliments enhance the program to the desired stage.
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